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I.

INTRODUCTION

The project SOCIRES deals with a very actual topic; with one of the „eight key
competences” – namely, with the SOCIAL (CIVIC) COMPETENCE. (The project is
called „Social responsibility…” but in fact, the topic is widely understood as social (civic)
competences. Further, we use „social” and „civic” as interchangeable attributives to
„competence”, albeit they are not fully identical.)
Social (civic) knowledge has been in the curriculum for the upper ages of elementary
schools (11-14 years of age) and also for secondary schools (15-18) for decades; new
considerations arose. It deals with the basic knowledge of citizens as to how to behave
in a smaller or bigger society; what sort of rights to exercise and what sort of
responsibilities to fulfil.
However, the last two decades have brought about unprecedented changes in the
society around us. The process started in the second half of the 20.th century from the
sharp increase of the importance and value of information; the information-based
sectors of the national (and global) economy increased sharply. That resulted in the
introduction of „Information society”. Towards the end of the century, microelectronics
developed even faster and with the introduction of digital technology, an immense
storage capacity was created. (Today, the global data storage capacity is estimated as
14.000 exabytes, i.e. 14 zettabytes= 14 x 10

21bytes.And

even such an amount is

considered not enough: the demand is 20.8 zettabytes.)
Based on that never-heard-of amount of data (information) storage possibility, the
internet, mobile telephony, mobile internet, internet of things, Facebooks and other
digital phenomena came to exist and develop at the speed of light's speed – the
information flow exceeded any limits thought of just ten years ago. A New World, a
new era has emerged: Digital World, Digital Era.
The Digital Era has changed the world and also the society entirely. Kids spend long
hours on internet or on Facebook; enter into teams and friendship with never-haveseen persons, are members of several virtual communities – in fact, our kids today (the
„z-generation”; vis-a-vis their parents, the „y generation” and grandparents, the „xgeneration”) are citizens of the Digital Era society.
4

With the emerge of Digital Era, social (or civic) competence needed has also changed
entirely. Motivation vs manipulation has reached unthought-of levels; empathy,
friendship, solidarity and all other components of the earlier competence have
changed. Some disappeared as obsolete; some acquired new contents and meaning,
and some new components have emerged.
We have to consider one more vital thing: if the Digital Era has brought new challenges
to our kids, it has also brought even bigger, almost impossibly conquerable barriers to
their teachers – at best, members of the „z-generation”. If we try to teach our kids to
the Digital Era civic competences, we must teach their teachers first and even more.
The situation has never been experienced in the life of mankind before: in the Digital
Era, kids are more knowledgeable, more experienced than their teachers (and
parents.)
The thousand-year long tradition and evidence have collapsed: not the more
knowledgeable, the more experienced (the teachers, the parents) teach their pupils or
children but rather vice versa. So, we have to elaborate not only teaching materials for
the pupils and students (12-14 and 15-18 years of age) but also must elaborate
Teachers’ Support Materials (TSM) so that teachers may be more (or minimum equally
well) prepared to deal with the Digital Era issues than the upcoming generation.
Prepare kids and prepare their teachers - that is the task of the present SOCIRES
project and that is why we elaborate concept as to how to fulfil that task.
One more thing. We could have chosen eight topics beforehand; even before
formulating the project application. We did not do it on purpose: we wanted to give
opportunity to our target groups to have their say on what to teach them. We wanted
to give the teachers to propose what topics and ideas they rate important to be taught
– and if we say that kids are more knowledgeable than the previous generation, we
must give them also a chance to say their opinion – at least in choosing the final topic
contents. And that methodology worked well: more than hundred teachers from all
partner countries and for both age brackets were asked and they proposed 151(!)
different themes!
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Also, we asked dozens of kids and they also had a say in the formulation of the present
concept. Therefore, partners are sure the concept and its contents (and indeed, the
contents of the project results following the latter) truly reflect international opinion and
expectations.
Školy Březová – střední odborná škola, základní škola a mateřská škola, Březová,
Czech Republic
Suprex International Ltd., Hungary
4 EPAL KAVALAS, Kavala, Greece
Fondazione don „Lorenzo Guetti”, Bleggio Superiore, Italy
Istitutodi Istruzione „Lorenzo Guetti”,Tione di Trento, Italy
Scoala Gimnaziala Auseu, Romania
Základná škola s materskou školou, Červeník, Slovakia
Vrakúň Municipality, Vrakúň, Slovakia
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II.

ASSESSMENT OF THE PRESENT EDUCATION
BACKGROUND IN THE PROJECT COUNTRIES

1. Teaching regulations, contents, practice and experience
Citizenship education is part of the school curriculum in all partner countries, but with
some significant differences. In Greece, Hungary, Romania and Slovakia it is
conceived as a separate subject with a certain amount of weekly hours, whereas in the
Czech Republic and Italy citizenship education is taught as a cross curricular subject
and/or as part of the teaching of History. On a general note, however, there is a strong
need for a substantial increase of time and activities devoted to such a paramount
topic.
THE CZECH REPUBLIC
In 2004 a curricular reform of Czech educational system was carried out. The old
curriculum has been replaced by a new, generally binding framework called
Framework Educational Program for Elementary Education (FEP EE). On its basis
every school creates its own school educational program. The topic of our school’s
project is a part of “Citizenship education / Man and society”. Its content is divided into
two parts:
1. Man in society: our school, our municipality, region, area, our country, cultural
life, human encounters,

interpersonal relations,

principles of

human

coexistence; the citizen, civil society and the state – the citizen as a responsible
member of society (his/her rights and obligations, the ability to exercise them
actively, to take responsibility for one’s stances and actions, to be engaged and
interested in the common interest); the Charter of Fundamental Human Rights
and Freedoms, the citizen’s rights and obligations; the fundamental principles
and values of a democratic political system (right, justice, differentiation,
diversity); the basic principles of coexistence with minorities (relations to others,
respect for identities, mutual communication and cooperation, causes of
misunderstanding and sources of conflicts);
7

2. State and law: the state’s legal foundations, state administration and local
authorities, principles of democracy, human rights, legal system of the Czech
Republic, illegal conduct, law in everyday life; forms of citizen participation in
political life – electoral systems and democratic elections and politics
(parliamentary, regional and communal elections); the municipality as the basic
unit of state administration; social organizations and movements; democratic
principles as forms of government and ways of decision making – democracy
as a counterbalance to dictatorship and anarchy; principles of democracy; basic
categories of the functioning of democracy (justice, order, norm, law, right,
public morals); the importance of the Constitution as the country’s fundamental
law; democratic methods of resolving conflicts in both personal life and society.
Key competencies are a set of knowledge, skills, abilities, attitudes and values which
are important for the personal development of an individual and for the individual’s
participation in society:
a) Social and Personal Competency: cooperating effectively in a group;
participating − along with the teachers − in establishing the rules of teamwork;
affecting positively the quality of collaborative work by recognising or accepting
a new role in work activities; participating in creating a friendly atmosphere in
the team; contributing to reinforcing good interpersonal relations by considering
and respecting others when dealing with them; offering help or requests it
should the need arise; contributing to a discussion within a small group as well
as to an open debate of the entire class; understanding the need to cooperate
effectively with others when addressing an assigned task; appreciating the
experience of others; respecting different viewpoints and draws lessons from
what other people think, say and do; creating a positive image of himself or
herself, which supports his/her self-confidence and independent development;
controlling and governing his/her behaviour so as to achieve a feeling of selfsatisfaction and self-respect.
b) Civic Competency: respecting the others’ beliefs and intrinsic values; being able
to empathise with the situations of others; rejecting oppression and abusive
treatment; realizing his/her duty to oppose any physical as well as psychological
violence; understanding the underlying principles of laws and societal norms;
realizing his/her rights and obligations at school and outside of school; deciding
8

responsibly as the given situation requires; offering effective assistance within
his abilities; acting responsibly in crisis situations, and situations when human
life and health are in danger; respecting, protecting and appreciating our
traditions as well as cultural and historical heritage; demonstrating a positive
attitude towards works of art, a sense of culture and creativity, participating
actively in cultural events and sporting activities; understanding basic ecological
connections and environmental problems; respecting the requirements for a
quality environment; making such decisions that support and protect health and
are favourable for the long-term sustainable development of society.
Cross-curricular subjects in the FEP EE are thematic areas of current problems of the
contemporary world and have become a significant and indispensable part of
elementary education. Among them are:
a) Moral, Character and Social Education: Character Development (developing
perception skills, self-awareness and self-conception), Social Development
(becoming acquainted with people, interpersonal relations, communication,
cooperation and competition) Moral Development (problem-solving and
decision-making skills, values, attitudes, practical ethics);
b) Civic Education for Democracy: Civil society and school – the school as a model
of an open partnership and democratic society, democratic atmosphere and
democratic relations at school; ways of applying democratic principles and
values in the everyday life of the school (the importance of the pupil’s active
involvement in student administration – student councils or academic senates);
forms of the pupil’s participation in the life of the local community; cooperation
between the school and administrative bodies and institutions in the municipality
Framework Educational Programs were gradually introduced into all areas of
secondary education. FEP of individual secondary schools slightly differs.
Nevertheless, it always includes key competences and cross curricular subjects
corresponding with primary education.
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GREECE
The educational system in Greece is mainly characterized by its versatile character,
which is ordained by the numerous laws and decrees of the Greek Ministry of Culture,
Education and Religious Affairs. As far as the active citizenship is concerned, the
national teaching programs in Greece aim to promote it (both in primary and secondary
education), around three interrelated pillars:
a) foster civic deliberation with the view to promoting and, where necessary,
defending the common good;
b) instill on young people a certain understanding of identity which values the
norms of reciprocity and toleration, and
c) make students utilize, in an assertive manner, the opportunities offered by the
setting up of democratic contestatory institutions founded on the notions of
republican citizenship and civic freedom.
As reflected in the curriculum about citizenship in education, the paper states: ‘In
primary education, citizenship education is both a cross-curricular educational topic
and a separate compulsory subject in its own right. In lower and upper secondary
education, citizenship education is offered as a separate subject in its own right and
also integrated into several subjects.
In the third year of lower secondary education, the separate subject social and civic
education is taught in two periods a week. In the second year of upper secondary
education, the separate subject of introduction to the law and civic institutions is taught
in two periods a week’. In particular: ‘This redesign is centered on an experiential
approach to knowledge which, among other things, is also based on “education of the
citizen” and aims to develop the social skills of students, namely the ability to
acknowledge and accept differences, resolve conflicts without violence, assume civic
responsibility, establish positive and creative, rather than oppressive, relations, and
take an active part in decision-making and collective forms of democratic shared rule.
An attempt is thus made to adopt at school level effective teaching models that focus
more on research, cooperation and action.
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HUNGARY
The Hungarian teaching system has been of „Prussic” type for at least one century and
it has not changed recently either. That is, fact and knowledge are taught and not
competence – i.e., how to put knowledge to use. There has been a lot of talk about the
need to change for the competence-oriented teaching, but practically there are no
visible changes so far. Regarding social and civic knowledge, it is taught as part of
history in the 8. grade – there are 42 lessons and social knowledge is taught on the
31.-37. lessons, i.e. ca 10% of the teaching material. Since it is taught at the end of the
school year, pupils do not pay much attention to it. That is, summarizing, societal and
civic competence are de facto not taught in the primary schools. (Or if yes, they are
taught with a very low efficiency.)

This is catastrophic especially because a

considerable portion of pupils does not continue education in secondary schools.
Teaching materials cover usual basic knowledge: democracy, parties, voting system,
constitution, etc. There is some teaching material also in the 5. and 6. grade (“Social,
civic and economic knowledge”) covering something similar, so there is some
knowledge acquired in the elementary schools too.
Social and civic knowledge is again taught within the frame of “history” and the basic
ratio of “societal and civic” knowledge vs history in the 12. class is similar to that in
elementary school. However, there are additional teaching materials regarding the
topic in question and there is also a “workbook” trying to increase the competence
orientation. Basically, secondary school students get considerably more information
regarding the topic in question. Topics discussed are similar to that in elementary
school: constitution, voting, democracy, power distribution etc.
Considerable level of vacancies in the teaching staff is a general problem in Hungary.
Today, due to that situation, Hungarian elementary and secondary education “operate”
at a 79% level. Teaching hours are kept, but a number of hours run with substitutional
teachers without education in the given, specific object.
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ITALY
The national teaching curriculum in Italy establishes that students in both the first cycle
(6-14 year old) and the second cycle (15-19 year old) acquire knowledge and skills
related to "Citizenship and Constitution", within the historical-geographical and
historical-social areas without a special provision of hours. In order to promote the
knowledge of institutional pluralism, defined by the Constitutional Charter, initiatives
are also activated for the study of the regional statutes of regions with ordinary and
special autonomy. In the study plans of the Autonomous Province of Trento it is
foreseen that in all school orders active citizenship education activities are planned.
Civic and social skills are considered by the Italian and Trentino school system as
cross-curriculum skills: there is no specific teaching discipline (although the historicalsocial area disciplines are more involved), but all the disciplines should contribute to
their learning by the students.
ROMANIA
The national curriculum is applicable for all schools; therefore the teaching and learning
activities are quite similar. The 2011 Education law introduced the overall objective of
education: skills, abilities and attitudes for personal and social development. In the
primary school stage Civic Education was and is still being taught in the 3rd and 4th
grade, 1 hour per week.
As regards the gymnasium (upper elementary school), there have been some
changes, good changes one may say. Before 2017 only the 7th and the 8th grade were
taught Civic Education. Now, in the hope of bringing a new perspective, Social
Education (1 hour per week) was introduced to gymnasium to all grades (5th to 8th) as
follows:
Critical thinking and the child's rights- 5th grade (introduced in 2017), Intercultural
education- 6th grade (introduced in 2018), Education for a democratic citizenship-7th
grade (will be introduced in 2019), Economic and financial education-8th grade. ( will
be introduced in 2020).
The new subject belongs to the Human and Society curriculum area and it is usually
taught by history teachers.
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SLOVAKIA
In primary schools, Civics as the subject is taught in the Upper School. This subject
helps students in primary and secondary schools understand the history and the
structure of political institutions and makes students interested in taking part in political
life and promotes belief in basic values in our society.
Civics also helps the students understand family and school environment. It gives them
knowledge about their village, region, country and the European Union. This subject
also helps pupils understand themselves. It teaches them to understand democracy,
their rights and responsibilities and the rights of other people. It gives them basic
knowledge about the law and economy in their country.
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2. Best practice
All partner countries are apt/inclined to adopt active teaching methods to educate
students in social and civic knowledge and make them acquire social and citizenship
skills. This is mainly achieved through learning strategies which privilege interactive,
student-centered teaching methods, and imply active participation in real-life
situations, close to the students’ everyday life and community. The more authentic the
students’ learning experience is, the more successful their citizenship education will
be.
CZECH REPUBLIC
Among the frequent methods used in Citizenship Education, where students are most
often educated for social responsibility, are discussion and activation methods.
Teaching cross-curricular themes, developing key competencies in pupils often takes
place through project teaching, which seeks to link knowledge from different
disciplines. The project is understood as a complex task, in which pupils solve a
particular problem. Using this teaching method, pupils are led to independently process
certain complex tasks or solve problems related to life reality.
GREECE
The tools used by the school for civic education consist of the curriculum and the
related disciplines, but it also includes teaching methods that the teachers adhere to.
Furthermore, another very important tool is the processing of general political issues
and matters during the course of the teaching process, regardless of the subject being
taught, via the development of relevant discussions. In addition, the atmosphere in
which those discussions take place is also very important in shaping the political
identity of students, as is the active participation of students in various school activities,
through which they take initiatives and gain some degree of power, elements that are
part of the "hidden curriculum".
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HUNGARY
Teachers, understanding the need to turn to competence-oriented teaching, try to
introduce specific methodology providing more freedom, independence and activity to
the pupils and students. It is mostly characteristic in secondary schools but is also
moving into the upper classes of the elementary schools too. Such methods include
organised debates, small lectures and presentations by the students, specific topics
elaborated by the students, essays, cooperative group work, etc.
However, teachers themselves would need further education regarding basic
knowledge of the digital society. Here, there is a controversial situation occurring:
pupils and students know about the digital world, technology and opportunities usually
much more than their teachers (and considerably more than their parents). There has
never been in the history of mankind such a wide and deep gap between the
knowledge and orientation of the upcoming (“Z”) generation and their parents (and
teachers) – at best, members of the previous, (“X”) generation. Kids are “digital” in the
way of their attitude and thinking too and parents usually cannot rely on more than their
naturally wider life experience.
In teaching, electronic (ppt) presentations are usually used.
ITALY
All Italian schools are required to activate projects and activities aimed at promoting
citizenship education as well as knowledge of regional, national and European
institutions. Both in primary and secondary education, a lot of relevant initiatives are
undertaken in order to make students the real, active and dynamic protagonists who
succeed in producing didactic/educational products/outputs.
An extremely interesting initiative is carried out in secondary schools where students
are involved in practicing active citizenship through the establishment of a
representative body known as “Consulta degli Studenti” - Board of Students, whose
task is to take responsibility in the smooth running of the school, by presenting
proposals for measures and suggesting solutions to problems.
In addition, and only in the Autonomous Province of Trento, another board of students
called “Consiglio Provinciale dei Giovani” – “Youth County/Provincial Council” is
established with the purpose and duty/charge of giving opinions and proposing bills
concerning issues close to youth’s interest and curiosity.
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Finally, both on a provincial and on a national level, there are projects aiming at rising
awareness regarding law and citizenship. Among them three are particularly
meaningful/relevant:
•

The “Global schools” project, promoted by the Autonomous Province of Trento,
aiming at producing teaching materials and tools for primary schools;

•

The “Educazione alla cittadinanza: dalle buone pratiche al curricolo verticale”
project (“Educate to citizenship: from best practices to vertical CV”) of the
Schools network of Varese Province;

•

The conference “Educare a vivere con gli altri nel XXI secolo: cosa può fare la
scuola?” (“Educate to live with others in the XXI century: what can do the
school?”) promoted by the association TreeLLLe

ROMANIA
The best practices/approaches used by teachers at all school levels are:
understanding the key concepts, connecting what students learn with everyday
activities, teaching students to respect opinions and promoting critical thinking,
knowing the main values and principles of democracy, knowing the main democratic
institutions, knowing and exploring facts from real life, learning in an emotionally
positive context, promoting tolerance as a valuable objective of a democratic society,
respecting human rights and human dignity, constitution and law, tolerance for different
values, opinions and beliefs, assuming responsibility for actions, participating in
community decision.
SLOVAKIA
The best practices and approaches: knowing the importance of every single individual
in the society, the sense of your own identity, using what students learn in their
everyday life, participating in community, using information from verbal and non-verbal
texts about society, knowing the main values of democracy, respecting human rights,
law and constitution, teaching students to express their opinions and respect opinions
of others.
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3. Experience as to how pupils learn, know, accept and practice social
rights and responsibilities
Generally speaking, modern generations, although conscious of the importance of
individual responsibility in society, show little knowledge and awareness of the value
of citizenship competences. All schools interviewed underline the importance of a
connection between theoretical and practical knowledge so as to develop a deeper
civic consciousness in youngsters.
CZECH REPUBLIC
The application of basic human rights is the right of every human being. Each of us
should fight for what he has the right to. This is perceived by the pupils themselves,
they realize that they have certain rights, they are interested in them, and they try to
understand their nature and definition.

GREECE
Only by incorporating our students in the decision making procedures we can truly
make them learn about their rights and responsibilities. That is why our school's main
purpose is to involve them in as many decisions as we can, always under the
supervision of the teachers and according to the Curriculum guidelines. A combination
of theoretical and practical knowledge is always the best way to learn.
HUNGARY
As part of the curriculum, societal/civic competence is taught at the end of the last
school year (8th) – when pupils practically do not care for anything. They know who
goes to the secondary school, who goes to work – they do not really care for the said
competence. That is, societal/civic competence (rather: knowledge) is practically not
learnt in the elementary schools. Of course, in other subjects similar topics may occur
and the 13-14 year-olds are curious about the world around them – also about the
society; so there is some knowledge acquired also in the elementary schools.
In the secondary schools, the subject is again part of history, but more time is devoted
to it and the students learn more about the said competence. True, they are not as
curious about it as the younger kids but they are more knowledgeable and more
17

experienced. Still, in general, societal/civic competence is by far not in the forefront of
the minds of the youngsters – as indeed, not of the adults, either.
ITALY
Although the school system foresees a learning path of the fundamental principles of
democratic living, children's awareness is actually very uneven. Overall, students
practice and respect civil and social rights, but they often show little awareness of their
value and, above all, the origin of their meaning. They mostly accept and practice the
main rights, but they do not always know about their declination/many sides
appropriately. All in all, their knowledge of the Italian Constitution is still too superficial.

ROMANIA
Social competences can only be developed through practice; therefore students
usually participate in school and community volunteering activities. Active citizen
implication should start at an early age because it increases social cohesion and
respect for cultural and democratic values.
In the previous school year all the students in our school participated in a national
project called "Let's get green". The project had lots of volunteering activities, but it
also connected the pupils with local authorities in decision making. Students learned a
lot about practicing social rights and responsibilities.

SLOVAKIA
Young people agree that a good citizen is someone who feels the responsibility to vote
and respect the law. Having said that, many believe that in the future they do not want
to participate in political life. However they are interested in participating in charities
and believe in organizations helping our environment.
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4. Basic literature and teachers’ support materials
In all partner countries there is no specific teaching material on social responsibility
and citizenship; indeed, teachers refer to guidelines and legislative documents which
provide suggestions and recommendations on which each school tailors the topic on
its needs and goals. However, this does not mean there is no support material for
teachers at all. A reference will be created with data from a bibliography attached to
TMS supplements.
CZECH REPUBLIC
There is no specific support material on social responsibility at primary and secondary
schools. We can find several publications on corporate social responsibility or
organizations. Teachers often draw on the methodology of the subject of Citizenship
Education or cross-curricular subjects.

GREECE
The material we use is not specific and the same every time. Teachers try to follow
some main principles and guidelines from the Ministry of Education by using the books
and extra educational material. Meanwhile they try to make their classrooms more
democratic and participatory, teach kids how to solve conflicts, address controversial
issues, ask essential questions and promote dialogue and develop social action
projects.
HUNGARY
Just some of them (in English): Dr. Linda Metcalf: Counseling Toward Solutions;
Parenting Toward Solutions, Solution-focused Group-Therapy (3 books)

Hungarian

translation in English: “Solution-focused Teaching”; Jim Taylor:Raising Generation
Tech. Preparing Your Children for a Media-fueled World; Paul Ginnis: The Teachers’
ToolkitJane Nelsen, Lyon Lott, H. Stephen Glenn: Positive Discipline in the ClassroomDeveloping Mutual Respect, Cooperation and Responsibility in your Classroom;
Spencer Kagan: Cooperative Learning.
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The listed items are all books and not textbooks or teaching materials; i.e. teachers
may take them from the library if they wish so – but they are not included in the teaching
materials list.
ITALY
The fundamental documents the Italian teachers refer to when it comes to teaching
Citizenship Education are the following:
As regards the National Education Legislation ( Ministry of Education, University and
Research - Ministero della Pubblica Istruzione, dell’Università e della Ricerca): national
directions for the curriculum in nursery and primary education (September 2012);
national directions for the reform of the new Technical Education (DPR n. 88/2010 –
President of the Republic Decree n.88/2010); national directions for the reform of the
new Licei (DPR n. 89/2010 – President of the Republic Decree n.89/2010); Law
169/2008, art. 1.
As to the Provincial Education Legislation (Autonomous Province of Trento): guidelines
for the new curriculum in Primary Education (2012); guidelines for the new curriculum
in Secondary Education (2018) which includes a list of reference documents on
“citizenship skills” at various levels: European, national and provincial.

ROMANIA
Basic literature and teacher support materials include: the National Curriculum, Civic
Education Syllabus, Social Education Syllabus, Personal development Syllabus,
statistics from the national institute, human rights declaration, the constitution,
textbooks and other general teacher's support materials and online resources.
Textbooks usually vary and are now selected by a national committee.
SLOVAKIA
Collected literature will be listed in TSM.
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5. Usual teaching methods
A variety of teaching methods are currently adopted in all partner countries. Although
traditional lessons with the teacher teaching the whole class (frontal teaching) seem
to be the most widely used, deep social and technological changes have sped up
innovative processes in all nations. More precisely, two approaches seem to prevail:
a) the introduction of student-centered activities; b) a more regular use of new
technological tools of communication and innovation (ICT).
CZECH REPUBLIC
The last questionnaire survey focused on the use of both common and activation
methods and organizational forms took place 10 years ago. According to these results,
the most commonly used teaching method is narrative and explanatory and method
demonstrative. Teachers most often use textbook work and separate work. Front-class
education still has an important place in the system of organizational forms of teaching
used in real-world school practice. The teacher controls the activity of the whole class
in a planned, systematic and timely manner. Learning pupils is rather self-directed.
The question is whether the 10 years have been enough to make a move.

GREECE
Some of the most usual teaching methods are: assign classroom jobs, role-play social
situation, team working, case studies, text analysis, frontal teaching
HUNGARY
The frontal teaching methodology has been around in Hungary ever since education
is serious in the country and it is the ruling method still today. Education scientists and
education politics try to change it to give way to more modern methodology but the
situation changes extremely slowly. Overloaded teaching staff in Hungary does not
have enough time and energy – and as indeed, drive – to apply more modern, but timeconsuming, up-to-date teaching methodology. So, frontal teaching is the overwhelming
practice – maybe using some electronics methodology to make lessons more
interesting; but the core approach has not really changed.
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ITALY
Teaching methods in Italy are based on a wide use of the frontal lesson (lesson units
vary from 50 to 60 minutes). In the last ten years, however, there has been an effort
by the education system and teachers aimed at introducing innovative methods such
as: laboratory activities, flipped classroom, research activities. The new information
and communication technologies are imposing decisive changes in teaching practices,
even if the Italian tradition of the teacher-student relationship based on the frontal
relationship is very deep-rooted and many teachers continue to consider it an
indispensable modality.
ROMANIA
Some of the usual teaching methods are: discussion, debate: for/against, project work,
writing essays, role play, brainstorming, case studies, visits, text analysis

SLOVAKIA
Some of the usual teaching methods are: discussion, project work, role play, school
visits, brainstorming, writing papers.
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6. Use of electronics and informatics in teaching and learning
An extensive use of ICT is widespread in all countries. Nevertheless, even if students
feel extremely at ease in using them, digital technologies are not yet part of habitual
teaching practice. Undoubtedly, ICT potentials are greater than their actual use by both
teachers and students. Some countries, Italy for instance, have recently promoted
regular digital implementation in schools in line with EU directions.
CZECH REPUBLIC
Recently there has been a great boom in the use of electronics and computers in
teaching. Schools bring interactive whiteboards, e-beam, teachers create digital
learning materials, share their ideas with different social networks, start using
smartphones, tablets
GREECE
In order to refer to the procedure that was followed for the integration of ICT in schools
we note that first joined the lesson of Informatics, and then began the use of various
technologies. The integration was done according to various approaches of several
sciences such as Pedagogy and Information. In Greece the process began in 1990,
when ICT for the first time began to be used in the educational process. The main
purpose was to develop new skills of teachers and students. Nowadays a wide variety
of electronics and informatics are used in order to achieve this goal: Whiteboards,
PowerPoint presentations, Moodle platforms, Tablets, Videos, News, movie and
television show clips etc
HUNGARY
Hungary was on the forefront using electronics (presentations, smart boards, student
tablets) in education. Still, less than 50% of the teachers use those electronic devices
regularly today – not independently of the fact that those pupils’ tablets are simply too
old and slow nowadays. The used electronics are mostly powerpoint presentations.
The situation is much worse with smart phones – it is estimated that no more than
around 5% of the teachers use smartphones in education. There has been a strong
movement to improve that situation, but it improves very slowly – mostly due to the
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overload of the teaching staff. If using electronics (presentation) power point is the
overwhelming technology used.

ITALY
The Italian school is investing heavily on enhancing the use of digital technologies in
teaching and learning processes. In 2015, with the new Law on school (Law 107/2015)
the National Plan for the digital school was started, also implemented in the Province
of Trento, which adopted an action plan called "Provincial Plan for the Digital School",
which includes a series of actions aimed at digitizing the school system. The Provincial
Digital School Plan has the following objectives: improve students' digital skills,
including digital citizenship skills; promote teachers’ digital training through specific
courses; introduce the position of the “digital advisor” in each school, an expert teacher
who has the task of promoting and accompanying innovation processes connected to
the use of new technologies; provides schools with efficient digital tools and
environments and, therefore, extend broadband to all educational institutions; favors
the digitalization of the administration and, in line with the national legislation, operates
for a gradual and total dematerialisation of administrative acts.
ROMANIA
In 2014 Eurostat measured the number of different computer activities taken by the
young users and in Romania only 14% of the teenagers between 16 and 19 years old
used the computer for more than 4 different activities, as compared with the EU score
which is 41%
Most students have an internet connection, but the internet is mostly used for
entertainment.
During the school lessons, according to Microsoft Partners in Learning study from
2010, 3 out of 5 teachers use ICTs in teaching, and 2 out of 5 students use ICTs for
learning, but the level of using (competence) is mostly low (simple activities). Since
2010 the numbers may have increased, but the level is still low.
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The European commission announced that there is an urgent need to boost digital
competences in Europe and to improve the uptake of technologies in education:
•

37% of the EU workforce has low digital skills or none at all;

•

only 20-25% of the students are taught by teachers who are confident using
technology in the classroom.

There is a need for better training, for a better integrating of technology in the teaching
and learning process and for a better pedagogical use of digital technology. Digital
technology allows citizens to move from a passive consumer to a creator of value- a
social value.
ARACIP, the national quality assurance body, shows that the rural schools score below
urban schools in all performance indicators. Therefore, the need is even greater in rural
schools.
SLOVAKIA
IT as a subject is taught in both primary and secondary schools. There are two main
parts. The first one concentrates on students learning to work with digital technologies,
gaining knowledge and skills. The second one, used during IT lessons in secondary
schools, concentrates on solving problems using the computers. IT teaches the
students to think, analyze, find the right strategies to solve problems, to express
thoughts and explain.
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7. Use of smartphones in teaching and learning
Using smartphones in learning environments is almost nonexistent in all partner
countries. Some of them forbid their use (Greece and Hungary), others are still
debating whether to allow them for classroom activities (Italy), finally, others have
introduced them occasionally and not regularly (Czech Republic, Romania, Slovakia).
For these reasons, there is a strong need for schools to take into consideration the use
of such tools which have now become an inalienable part of the youth’s everyday life
and are covering for less innovative devices such as PC and tablets.
CZECH REPUBLIC
The use of smartphones in teaching is only in the beginning in the Czech environment,
educational applications are slowly developing, and the boom of this way is greatly
influenced by the financial aspect of whether the school has the resources to equip
employees with smartphones, or will just wait for smartphone teachers to get
themselves.
GREECE
The use of smart phones in schools in Greece is forbidden. But instead, shouldn’t we
adapt and embrace smartphones in the teaching procedure? Under the supervision of
the teachers/adults technology can benefit the teaching as it gives the opportunity to
access teaching material or supporting information. To avoid any disturbances in using
smart phones within a classroom environment, proper rules should be established
before teaching, and students need to abide by these rules.
HUNGARY
So far, smart phones have been prohibited in the schools as “they disturb the class
discipline” And albeit there is a series of very good literature (in Hungarian) on how to
use smartphones in education, such cases are ’rara avis’ (rare birds). There have been
some trial lessons in some schools and kids enjoyed the class work enormously, but
all in all, the use of smartphones is estimated as not to reach even 5% in Hungarian
education. One of the reasons is that pupils (Z-generation) are much more
knowledgeable as to how to use smartphones (and other electronic devices) than their
teachers. I.e., to change the situation, before all, an overall education of the teaching
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staff would be necessary. Due to the high level of vacancy in the teaching staff and
high number of lessons with substitute teachers, that process goes extremely slowly if
at all.
ITALY
In Italy the use of smartphones for teaching / learning purposes is an open question.
There is still a lively debate in the Italian school community concerning the opportunity
whether to use smartphones in the normal course of teaching activities or not. So far,
there is no national rule on the matter; indeed, each school adopts its own rules and
regulations which can vary considerably: from the total prohibition of the use of
smartphones - which implies students must hand them in at the beginning of the school
day and can collect at the end of lessons- , to the permission to use them during
teaching activities, but under the supervision and control of teachers. The smartphone
is, however, almost never used for didactic aims.
ROMANIA
Generally speaking, the use of smartphones in teaching and learning is something new
and quite challenging. Auseu schools had a previous Erasmus project and it was the
first time when the teachers and the students tried this new method. The students
loved it and there were also some demonstrative lessons to disseminate what we had
learned. One of the teachers from the core team of the project is also taking her first
degree in the national educational system by writing a pedagogical paper about this
method.

SLOVAKIA
Our school does not use smartphones in the teaching and learning process at the
moment.
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8. Use of innovative, non-standard teaching methods

Methodological researches and experimentations are widely spread in all partner
countries. Teachers are working hard to find effective and innovative teaching methods
to get students involved and make them achieve successful goals. Real-life tasks,
learning by doing, students’ engagement in the learning process, connections with life
and work environments, critical thinking and problem solving are found in all partner
schools, even though differently and depending on each historical-social background.
CZECH REPUBLIC
Teachers learn to create interactive whiteboard materials, use powerpoint
presentations, search for educational applications, and critical thinking methods are
known in Czech.
GREECE
Designing and implementing innovative teaching methods in the classroom: Project,
Role play games, Theatre in education, Debate, Brainstorming, Mind mapping, Ethical
dilemmas, Field study, Community mapping etc.
All the above are ways of designing lesson plans, being able to develop learning
content and implement innovative training methods in the classroom by guiding and
supporting the students.
HUNGARY
There is a double-faced, controversial situation in Hungary: on the one hand, there is
a considerable number of very interesting and useful materials (articles, books)
suggesting interesting methods and solutions (including use of electronics and also
smartphones); on the other hand, due to the overload of the teaching staff, they do not
have enough time to apply those suggested methods. (If they apply it, the efficiency of
Hungarian education could be two orders of magnitude higher.) As a result, nonstandard, innovative methods like group work, project approach, essays, “kids
teaching” methodology etc. are more or less known (minimum by those who follow the
education literature) but in fact, vast majority (ca 60%) of the teachers still use the
classical, “frontal teaching”, i.e. the teacher explains the materials to the students.
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ITALY
Even in Italy the school is encouraging a serious reflection on the impact that the
knowledge society and the digital age have on educational processes. In recent years
there has been an increase in experiences and innovative initiatives in the teaching
methodology. The main non-standard forms of teaching methods are: laboratory
activities in all disciplines, not only in scientific ones; flipped classroom methodology
which involves a reversal of roles in the teacher / student relationship and favors the
students’ active role; real-life tasks as a way of both working and assessing skills; the
CLIL methodology, made mandatory in the Province of Trento in all schools from
primary to upper-secondary education; school-work blend/cooperation, which provides
learning paths of classroom activities integrated with training experiences carried out
in collaboration with companies, organizations, economical, social and cultural
structures both on the national territory and abroad.
ROMANIA
Cooperative learning and media analysis seem to be very effective methods, but they
are rarely used. Other methods that could be regarded as innovative are the thinking
hats, simulation of democratic processes and procedures, the mosaic method, Philips,
students' portfolio etc.
Project based learning is also suitable for this subject matter. Incorporating discussions
of current local or national issues and offering extracurricular activities that provide the
necessary opportunities to get students involved are practices that can stimulate
understanding and active citizenship.
Project citizen is also a good way to teach students to identify and find solutions at a
local level.
SLOVAKIA
There is a need to use innovative methods to encourage the students to use their
critical thinking and logic. We need to use algorithmic and heuristic methods to make
students work effectively.
Other methods used: Brainstorming, Modern didactic materials
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9. Opinions, proposals relative to the social competence of the youngsters
and adults
All countries share the need of implementing teaching opportunities leading to
developing and reinforcing citizenship skills. In a fast moving, media-driven and
globalized world, achieving full social awareness and accountability both as individuals
and as part of a group, is undoubtedly one of the most important competences each
individual should possess in order to be able to face 21th century challenges.
CZECH REPUBLIC
As mentioned above, the issue of social responsibility, the development of social
competences in students is perceived as a very important point and an indispensable
part of the modern concept of education.
GREECE
Social competence is the foundation upon which expectations for future interaction with
others is built, and upon which individuals develop perceptions of their own behavior.
It is crucial both for youngsters and adults to obtain those skills and education has the
main role helping you gain them. For the above reasons civic and social competences
should also have cross-curriculum character while being able to be adjusted on their
own approach to civic education. To achieve this goal, citizenship education teaches
knowledge, understanding of politics, law and economics and skills for effective and
responsible participation in public and democratic life.
HUNGARY
The knowledge level is rather low regarding social (=societal/civic) knowledge in
Hungary – let alone the topic in Digital Era, where the knowledge level is practically
zero. The situation varies over the regions and schools; richer (or private) schools
teach some sporadic knowledge about digital citizenship, but not much. And what
youngsters (or adults) know is rather knowledge and not competence – i.e. knowledge
applied.
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ITALY
The situation in Italy varies enormously from one area to another. Generally speaking,
youngsters are less responsible and less aware of the social impact of their actions
than adults; however, it is worth underlining that such social skills are increasing year
by year, even though the social and familiar background where people grow up and
live, still play a very important role.
ROMANIA
There is a need to increase the active and student-centered methods, like cooperative
learning and those methods that stimulate critical thinking. The lectures (as a method)
should be reduced and students need to be engaged in project-based teaching as
often as possible.
Teacher training in civic and social education is also vital and remains a challenge for
the education policy makers.
Some terms may be regarded as too abstract and students need practical, concrete
activities to better understand them.
There is a low student interest in the discipline if the methods remain only traditional.
Students, and sometimes not only them, regard this discipline as a less important
discipline. There aren't any trained teachers that could teach only civic or social
education. So, we may assume that even the teachers' interest into this subject matter
can be quite diminished.
SLOVAKIA
Students would benefit from project-based teaching approaches and methods which
would stimulate critical thinking. Lots of practical examples would help students better
understand some topics.
The importance of Civics as a subject in school is coming back; this discipline used to
be considered less important than other subjects but that is changing now.
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10. Teaching materials for digital citizenship
In recent years, digital citizenship has become a very topical issue. For this reason,
specific teaching materials to be used in schools are really few, almost missing. There
are online resources, but not tailor-made for didactic and educational purposes.
CZECH REPUBLIC
At present, there are very few books on the market dealing with these topics.
GREECE
In Greece still there is no specific teaching material about digital citizenship so far.
Everything is up to the willing and initiative of the teachers and people responsible.
There is material for separate topics but nothing organized about this one specifically.
HUNGARY
There are so far no teaching materials in Hungary regarding digital citizenship– i.e.,
citizenship in the Digital Era. There are some materials (PhD theses) discussing the
topic accidentally, but no teaching materials, no teachers’ support materials, just
maybe some scientific papers ‘per tangentem’.
ITALY
In the years 2007-2013, with the economic support of European Social Fund, “Indire”
- the Italian National Agency for E+ - has fostered a course addressed to Italian
teachers to promote digital citizenship in the classroom. Here it is possible to find the
materials in Italian.
On the website of Opencoesione it is possible to find a lot of videos and materials
showing the results of projects launched to promote active digital citizenship among
young people.
On Orizzonte scuola (School Horizon) some teaching supporting materials are
available, in particular slides for teachers’ preparation.
Other materials can be found on the website of the project Digital citizens, promoted
by a group of schools and funded by the European Social Fund.
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ROMANIA
There aren't many teaching materials about this topic. There are plenty of separate
materials about the digital era, about civic education or social education.
An interesting teachers' support material is from the project DQ Skills, a training course
from 2018, but it is for adult learning.
SLOVAKIA
We currently do not have any teaching materials about digital citizenship. The teachers
use material available on the internet.
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11. Assessment summary
Having analysed the description of the present situation in the project partner
countries, we arrived at the following conclusions:
1. Teaching situation is pretty much the same in the project countries. That is a
very important issue, because it makes it possible to elaborate teaching
materials that are usable and useful in all countries.
2. Project topic (social/civic competence in the Digital Era) is not really touched
upon in the teaching curriculum in the project countries. (and, extrapolating that
result, also not elsewhere in the EU) That is, our materials to be elaborated will
be a very suitable and valuable source of information both for the upcoming
generation and also for their teachers.
3. Frontal teaching is still the overwhelming teaching methodology in the partner
countries. For that, the Textbooks to be elaborated will be a very useful tool.
4. ICT is being used more and more in the teaching process and if teachers use
ICT, they use mostly powerpoint presentations. (It overlaps with our previous
survey results.) In order to help use ICT, we should elaborate on the electronic
version (we will) and for that, PowerPoint will be used. (As most teachers use
ppt presentations.)
5. Assessment results show that the smartphone version of the SOCIRES results
will be a real novelty; practically, smartphones are not used yet in the partner
countries.
6. Innovative, non-standard teaching methodologies are also very much the same
in the partner countries. That is, our proposals to be elaborated will be familiar
in the partner countries and possibly also elsewhere.
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III.

CHOICE OF TEACHING MATERIALS TOPICS

1. Partners’ proposals
Partners were asked to propose ideas, topics and modules for the textbooks to be
elaborated in the project SOCIRES. Partners were really active and thoughtful;
altogether 151 (!) different proposals were collected. That fact shows great interest in
the general topic of the project (social competence in the Digital Era) and also the
burning necessity to give help to the teachers and their students/pupils in teaching
the project topic.
The collected proposals are in Appendix A.
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2. Summary of the proposals: selected topics for the assessment
Albeit all topics and modules proposed by the partners do form the texture of the project
topic and, therefore, are integral and important parts of the social (civic) competence.
However, it is obvious that not all components of the civic competence can be
elaborated; their amount goes well beyond the timeframe and scope of the present
project. That is, we must select and group the proposed topics.
All the 151 proposed topics and modules are relevant and important; they all form the
content of the social (civic) competence. The amount and the scope of the proposals
show how rich (and also how important) our chosen project topic is.
Having considered the amount of proposed topics and modules, partners decided to
increase the envisaged and promised amount of project work by 50%: each topic will
consist of three modules and not two as it was proposed in the application. By that
decision, we elaborate 24 modules for the upper elementary schools and another 24
modules for the secondary school students. With that, 48 modules will be elaborated
in total, which is still only one third of the number of proposed components, i.e., strong
selection is needed still – but with grouping, reformulating and widening the proposed
topics, we are coming closer to covering the most of them, closer to the the proposed
ones.
For the process of preliminary assessment of the topic choices, 10 topic x 3 modules
x 2 age groups were formulated. (i.e., 60 modules altogether.) Eight topics will be
elaborated by the partners, but we wanted to provide opportunity for the teachers and
the kids to make a ranking amongst those 2 x 10 topics – so, the two „least important”
topics will be dropped but those two will be determined by the two target groups: by
the teachers and pupils/student themselves.
In topic selection, we followed our pre-set principle: we elaborate semi-independent
topics and modules – i.e. such from which any theme can be chosen to be taught. That
gives freedom to the teachers to adjust the theme they select to their local and actual
needs, interests and knowledge background.
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The ten selected topics (with their modules) are as follows:
TOPIC PROPOSAL FOR UPPER ELEMENTARY SCHOOL
(12-14 YEARS OF AGE)
1. The Digital Era
a. digital technology
b. Information and communication characteristics
c. parents and kids: the X and the Z-generation
2. Social responsibilities and rights in Digital Era
a. obligations, responsibilities and rights
b. the balance of rights and responsibilities
c. the priority of rights and responsibilities
3. Society, cohesion and solidarity in the Digital Era
a. cohesion
b. solidarity
c. diversity and tolerance
4. Social citizens
a. empathy, flexibility and adaptability
b. accountability
c. participation and involvement
5. Co-existence of the citizens in Digital Era
a. cooperation and team-work
b. ability to interact respectfully, appropriately and effectively
c. ability to defend and assert rights, interests, limits and needs
6. Mass media and public opinion in Digital Era
a. mass media characteristics and influence
b. media literacy
c. virtual society, alternative reality
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7. Healthy digital society
a. society characteristics
b. moral and ethics
c. development of the digital society
8. Social responsibility for the future
a. sustainable development
b. protection of environment
c. fighting climate change
9. Personal social development
a. self-knowledge and social skills
b. understanding needs and interests
c. differentiate between motivation and manipulation
10. liberalism and illiberalism in Digital Era
a. liberalism and illiberalism
b. checks and balances
c. division of power

TOPIC PROPOSAL FOR SECONDARY SCHOOLS (15-18 YEARS OF AGE)
1. The Information Society
a. Characteristics and structure of the society
b. The Digital Era
c. The fragmentation of the society
2. From knowledge to competence in the Digital Era
a. knowledge and competence
b. knowledge in the Digital Era
c. Digital competence
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3. Critical thinking and understanding in Digital Era
a. media literacy; facts vs opinion. The freedom of speech
b. critical understanding of self
c. critical understanding the world
4. Decision making and problem solving in Digital Era
a. decision making, problem solving
b. ability to resolve and manage conflicts
c. problem solving as the driver for development
5. Emotional intelligence in the Digital Era
a. emotional intelligence
b. personal and electronic communication in Digital Era
c. motivation and manipulation
6. Knowledge and understanding of global issues in Digital Era
a. the world earlier and now
b. globalised digital society
c. global-mindedness, global citizenship
7. Valuing human dignity and human rights in Digital Era
a. respect of diversity; tolerance
b. personal, group, national values
c. European and global values
8. Intercultural skills in Digital Era
a. cultural diversity earlier and now
b. intercultural understanding
c. fighting racism, intolerance and xenophobia
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9. Valuing democracy, justice, fairness, equality and the rule of law in
Digital Era
a. democracy and the checks and balances in the Digital Era
b. Fairness and equity
c. rule of law
10. CSR in Digital Era
a. Citizens’ Social Responsibility
b. Corporate Social Responsibility
c. Community’s Social Responsibility
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3. Short description of the selected topics and modules

12 – 14 YEARS OF AGE
1. The Digital Era
The topic deals with the basic and most important characteristics of the Digital
Era.
a. Digital technology
The name of “Digital Era” comes from the digital techniques and the data
storage opportunities opened up by microelectronics and digital
techniques. The main and general characteristics of Digital Technology are
described here.
b. Information and communication characteristics
The module describes the one-way information and the two-way
communication, including the vital ingredient of the latter: the metacommunication. The influence and the changes caused by the digital
techniques are also described.
c. Parents and kids: the X and the Z-generation
There is a deep (and many times fatal) abyss between the kids of the
Digital Era and their parents: parents are not grown up in the Digital Era
while the kids are. Characteristics and consequences are described.
2. Social responsibilities and rights in Digital Era
The issue of the rights and responsibilities (obligations) have been around us
during the history of mankind. However, the Digital Era has brought some
fundamental changes in them.
a. Obligations, responsibilities and rights
The module describes the interconnection between rights, obligations and
responsibilities, pointing out their origin and mutual dependence.
b. The balance of rights and responsibilities
Everybody has rights and also responsibilities; what happens if one
neglects one side..?
c. The priority of rights and responsibilities
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The module describes the relation between the two sides pointing out the
priority order between them: what comes first and what is the
consequence...?
3. Society, cohesion and solidarity in the Digital Era
Society is not just simply a big number of persons living together – the topic
describes the connecting, converging forces between them and also their
changing characteristics in the Digital Era.
a. Cohesion
The module describes the characteristics of the converging, cohesion
forces amongst members of the society and how those characteristics
have changed due to the Digital Era specifics.
b. Solidarity
Solidarity is based on common interests, value systems, objectives,
standards and sympathy amongst the society members. What are the
newest features of solidarity in a group or in a society?
c. Diversity and tolerance
Members of the society are never identical; it is formed by different
persons with their own objectives, values, targets, sympathy. What is
stronger – the common, cohesion forces or the diversion? Why should
be differences accepted, tolerated?

4. Social citizens
Citizens never live alone, outside of society. Mankind is a “social” (societal)
being. What are their characteristics?
a. Empathy, flexibility and adaptability
A well functioning society demands that members understand each
other’s behaviour, targets, needs and wishes – i.e., an ability to put
oneself into the shoes of the other person (empathy) is needed. Those
needs and interests, and also circumstances change with time and one
needs to be flexible to adapt oneself to those changes. That is flexibility;
and the members must be also able to adapt themselves to the
circumstances.
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b. Accountability
Members of a smaller or bigger society must behave and act
responsibly and they must bear the consequences of their actions – i.e.,
they must be accountable for their deeds.
c. Participation and involvement
Members of a society must share their responsibilities, they must be
active members of the whole and they must be able to be involved in
the public life of the society.

5. Co-existence of the citizens in Digital Era
Members of a society live together and influence each other. They all must
adapt to other members, they must live with them in harmony. How that coexistence has changed in the Digital Era?
a. Cooperation and team-work
Society has a lot of common tasks and targets. To achieve those
targets, members of the society must work together in an effective way.
Smaller and bigger teams must be formed to achieve common goals
effectively.
b. Ability to interact respectfully, appropriately and effectively
In cooperation, members of the given smaller or bigger team must obey
some community rules. They must show respect for the efforts of
others, they must behave appropriately and, at the same time,
effectively.
c. Ability to defend and assert rights, interests, limits and needs
Members of the society must be sensitive to each other. They must give
a hand for others to defend their rights, they must realise all members
have specific interests and they may also be in conflict with each other,
must obey certain limits set by the society and they must be sensitive to
other members’ needs too.
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6. Mass media and public opinion in Digital Era
Information flow has become very complex in our time and it reaches
practically everybody – forming thus mass information through different tools
and forms of mass media. The latter has a very important bearing on the
common opinion of the society – and public opinion has become a crucial
factor in the Digital Era.
a. Mass media characteristics and influence
Mass media characteristics have changed drastically during (and
because of) the Digital Era. The influence of the mass media has
become crucial in influencing the common (public) opinion of the
society.
b. Media literacy
Due to the enormous influence of the mass media (and especially the
electronic mass media), the ability to evaluate the news and information
coming from the media soberly has become a must- not only for the
upcoming generation but for everybody.
c. Virtual society, alternative reality
Kids spend a lot of time with their electronic communication tools
(mobile phone, Facebook, internet and the like) so in parallel to the real
society, a virtual society has developed. Also, due to the enormous
influence of the mass media, the reality also can be distorted and
deformed; i.e., an alternative reality can be formed. In order to keep our
society healthy, we must be able to deal with those phenomena well
and effectively.

7. Healthy digital society
Today’s society can rightly be called digital, since the main characteristics are
fully influenced by digital information and communication tools. We must
examine different features of the digital society to be able to keep it healthy.
a. Society characteristics
In order to be able to judge the health of a society, we must define the
characteristic features of the society and define factors influencing its
health.
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b. Moral and ethics
There are written and also not written tools as to how to behave in a
community; it is dictated by the morals of the society. Ethical behaviour
is vital for the health of the society, for the normal coexistence and
cooperation between the society members.
c. Development of the digital society
In order to evaluate the state of the digital society, we must follow its
past development to be able to predict the future development trends
and also to find proper tools to keep it healthy.

8. Social responsibility for the future
In order to be able to live in a normal, healthy and good society, its members
must be responsible for its future. This responsibility has several components.
a. Sustainable development
Our society must develop steadily, but that development must be
sustainable, i.e. must secure further steps of development.
Sustainability characteristics are a vital factor in the development of
society.
b. Protection of environment
It is commonplace that while existing, mankind produces an enormous
amount of waste, polluting our planet. Protection of the environment is
one of the most important actions to secure sustainability.
c. Fighting climate change
The most obvious and most imminent danger of the pollution is the ever
growing amount of GHG (greenhouse gases), forcing the climate on our
planet to change. We must fight climate change since if we do not do it,
our planet may become impossible to live on healthily.
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9. Personal social development
a. Self-knowledge and social skills
As Aristoteles said, man is a “politikon zoon”, societal living. In order to
live well in the society and cooperate well with other fellow-citizens, one
must be (more or less) clear with his/her own characteristics, needs and
possibilities.
b. Understanding needs and interests
Everybody has a “need-structure” and the dynamic changes in that
structure yield the dynamic changes of the person’s interest. The
leading interest of a person is to fulfil his/her needs.
c. Differentiate between motivation and manipulation
An integral, inevitable part of any communication is motivation, when
the minimum motivation is towards the partner is that he/she listens to
the talker and believes him/her. When this influence is egoistic and the
‘motivator’ misuses his/her motivation capability and uses it in a
dishonest way, we call it manipulation.

10. liberalism and illiberalism in Digital Era
Liberalism has been around for mankind practically all the way of its existence.
Lately, a new ‘movement’ has arisen that denies the principles of liberalism. In
a sense, illiberalism is a shy way of saying dictatorship.
a. Liberalism and illiberalism
Mankind is born free and, therefore, certain freedom characteristics and
rights are an inseparable part of the life of persons. Illiberalism denies
some of those rights or at least claims illiberalism is much more
effective.
b. Checks and balances
In order to remain in balance, a system (also the society) needs the
dynamic equilibrium of balancing forces. In a society, those forces
(institutions) controlling and balancing each other are called checks and
balances; and they are needed to keep the society healthy.
c. Division of power.
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Power in a society is divided amongst different institutions and
organisations. In order to keep the society healthy and democratic,
division of power must be done so that checks and balances (see
module b) keep the society normal and flourishing.

15 – 18 YEARS OF AGE
1. The Information Society
Information has always been vitally important in the life of mankind, but the
amount of information has increased several orders of magnitude over the
last 50-70 years and its importance has increased in a similar proportion.
Due to the amount and importance of the information, today’s society is
called Information society.
a. Characteristics and structure of the society
In order to fully understand society and its life and development, we
must be familiar with its characteristics and structure – and also, how
those two have changed in the Digital Era.
b. The Digital Era
The Digital Era has come to existence as a result of an unbelievable
development of one industry and product: microelectronics. The latter
yielded digital devices that allowed to develop, use and store such an
amount of information that can be characterised with a number of 1
and twenty one zeroes after it...
c. The fragmentation of the society
Society has always been divided during history: say, there were slaves
and masters, noblemen and peasants, capitalists and workers – Digital
Era, digitalisation has yielded a new fragmentation of the society and
this new fragmentation has a vital bearing on the future of mankind.
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2. From knowledge to competence in the Digital Era
During the history of mankind, education has always provided knowledge.
For the last decades, a new accent has arisen (has been formulated): it is
not really the knowledge which is important but how to put it to use...! I. e.,
not knowledge, but competence is what is important.
a. Knowledge and competence
The module describes the characteristics of knowledge and the
characteristics of competence and points out why the latter is more
important – and how to acquire it.
b. Knowledge in the Digital Era
Knowledge (especially lexical knowledge) has acquired never-haveseen characteristics with the amount of information stored: practically,
all lexical knowledge can be (and is) stored in very easily accessible
digital libraries and can be retrieved if needed within milliseconds.
c. Digital competence
It is one of the most important of the “eight key competences”: how to
deal with the digital world and how to put to use its enormous and
unlimited capabilities.
3. Critical thinking and understanding in Digital Era
The amount of information (the flood of information) bombing us each
second necessitates that we are able to critically evaluate it – i.e., we must
understand it critically and we must be able to put it to use also critically.
a. Media literacy; facts vs opinion. The freedom of speech
Media bomb us with zillions of information each second; our brains are
not really capable of handling it. News (using and also misusing the
principle of freedom of speech) may create an alternative world, an
alternative reality around us. In order to sort out the reality – i.e., avoid
manipulation – we must be media literate.
b. Critical understanding of self
In order to really and correctly understand the world around us, we
must understand ourselves first – how we behave, what information we
get vs what we need, what are our needs, interests, limits - i.e., we
must understand the self first.
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c. Critical understanding the world
If we understand ourselves, we are more in a position to formulate as to
how to understand the world around you – and as with self, we must
understand the world also critically, with reasons, trying to figure out
reality and separate it from fake news.
4. Decision making and problem solving in Digital Era
Our life is an uninterrupted chain of decision making and that decision
making helps solve problems we are facing. It has always been so, but the
Digital Era has brought about new opportunities but indeed, also new
obstacles.
a. Decision making, problem solving
Even if we face decision making each second, we usually are not
familiar with how we really make those decisions. How do we go about
it and how do we try to solve problems ahead of us?
b. Ability to resolve and manage conflicts
Since all persons have their own needs, interests, targets and means, it
is inevitable to get into conflict with each other – conflict is simply the
contradiction between needs and aims. How to solve them or at least,
how to manage them..?!
c. Problem solving as the driver for development
Problem solving uses up a lot of mental and emotional (and sometimes
also physical) energy. So, one might think problem solving is really
counterproductive, since it uses up our energy. In fact, problem solving
is a learning process and if we treat it properly, we put it to use: it can
be the driver for our development.
5. Emotional intelligence in the Digital Era
Intelligence is the ability to deal with something in a smart way. Since there
are many “somethings”, we may formulate several types of intelligence:
logical intelligence, digital intelligence, system intelligence, and so on. One
of the most important issues is how we deal with our own and with others’
emotions – that is, how intelligent we are emotionally.
a. Emotional intelligence
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Emotional intelligence is how we deal with the emotions of others and
also with our own emotions. Since emotion is an indispensable – and
unavoidable-part of our life and communication, emotional intelligence
is of vital importance.
b. Personal and electronic communication in Digital Era
Emotions are rather easily noticeable in personal communication and
they form an integral part of it. Digital Era and digital communication
have changed that situation dramatically – so how to deal with emotions
in the Digital Era...?!
c. Motivation and manipulation
Motivation is part of our communication; we cannot avoid it. Depending
on the honesty or dishonesty (objectivity vs personal or group interests)
we talk about motivation or manipulation.
6. Knowledge and understanding of global issues in Digital Era
With the emergence of the Information Society and the incredible amount
of information, the world has become small. We get information from any
corner of the world in real time, so it is of vital importance that we
understand global issues critically.
a. The world earlier and now
The dimensions of the world have not changed over the last several
million years. Nevertheless, even if we “knew”, say, that a remote
continent “Australia” exists, since we did not get any information about
the daily life there, our knowledge was passive at best: we did know it
exists but that was it. Today, with the amount of information about
everything, the world has become as if “very small” and we live in a
“global village”.
b. Globalised digital society
With the world becoming small, our society has become big: much
earlier, our society was the community, city where we lived; later, the
country, i.e. the nation; even later, when we travelled a lot, Europe –
now, the society has become globalised. It is absolutely simple to have
a Canadian, an Indian, a Mexican, a Brazilian, a Mongolian, a
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Zimbabwean, a Japanese and a Norwegian member in our (maybe
temporary) team of friendship. Digital society is a global society.
c. Global-mindedness, global citizenship
Since digital society has become global, our knowledge and interests
have also globalised. It is at least interesting (and sometimes even
important) to know what is going on in the remote corner of the Globe.
7. Valuing human dignity and human rights in Digital Era
Human dignity and human rights have always been important, even if it has
not always been so strongly advocated like in the last century. The Digital
Era has changed our life and so it has changed the components, the
opportunities and threats to those important issues. Still – their value has
not changed, just the contents have been modified.
a. Respect of diversity; tolerance
All people are different, it is obvious. There are people whom we like
and there are whom we do not really. Their character, style, aims,
methods may be too remote for us. Nevertheless, we must tolerate that
difference – not like but tolerate. We must respect other people, even if
they are different from us.
b. Personal, group, national values
Each person has his/her own values; the ideas he/she strives to follow.
As personal values exist, so exist values shared by a group of people:
family, community, team values. In the same manner, nations also have
their own, national values. Those values, the value systems may be in
conflict sometimes and then the question comes: how about their
priority..?
c. European and global values
Just following the logic of the previous module, European and even
global values also can be identified. What are they? What to do with
them? Why are they global values while others-not...? What to do with
European and global values..?
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8. Intercultural skills in Digital Era
As there are an immense amount of nations and regions in the world, so
enormous is the number of different cultures. Before the Digital Era, people
were simply not aware of different and remote cultures but digital globalism
has brought those different cultures much closer to each other.
a. Cultural diversity earlier and now
Cultural diversity existed earlier too, but due to the limited exchange of
information, they remained unknown or known just for a few. Some
remote cultures were known as simply some entirely exotic ones (think
of Gauguin and Tahiti) but mostly were unknown. The immense
increase in information exchange made the world smaller and,
therefore, we are much more aware of the enormous cultural diversity
in the world.
b. Intercultural understanding
The Digital Era has brought different continents, ethnic groups, nations
and thus cultures much closer to each other as they were before.
Therefore, after getting closer to other cultures, we must strive to
understand them better.
c. Fighting racism, intolerance and xenophobia
The Digital Era and the immense speed and amount of information
have brought the “otherness” much more visible. Most of the people
react to it with understanding and tolerance, but there are also others
who cannot accept the differences. Such persons hate other ethnic
groups like “the blacks” or “the yellows”, they cannot accept their
existence and culture, they hate foreigners – without thinking of their
eventual values or other possible positive characteristics. It is very
dangerous and we must fight racism, intolerance and xenophobia.
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9. Valuing democracy, justice, fairness, equality and the rule of law in
Digital Era
Healthy democratic society is characterised by the above issues.
Therefore, citizens should value and protect those societal characteristics.
a. Democracy and the checks and balances in the Digital Era
Democracy was “invented” by the ancient Greeks and has proven the
best type of societal order ever since. However, the Digital Era has
yielded such “tools” that lead to dictatorship through democratic steps.
Therefore, we should not look at democracy from the viewpoint of a
multiparty system and “free elections.”
b. Fairness and equality
Fairness is not a law but rather our moral obligation towards other
citizens. All people are born equal so we should treat the other in a fair
way and equal to us.
c. Rule of law
One of the main tools of equality is the rule of law: from the viewpoint of
law, all citizens should be treated equally. If the society is not fully
democratic and healthy, the first sign is that there are equal citizens visà-vis law – but there are “more equal” persons too.

10. CSR in Digital Era
Originally, CSR meant Corporate Social Responsibility meaning that
corporations should not exist just because and for the profit but also have
responsibilities towards the society. CSR may be extended to private
persons on the one hand and on the other hand, to community and even to
the whole society.
a. Citizens’ Social Responsibility
“Private CSR” means social responsibility of citizens towards smaller
or bigger groups and the society. In that sense, “society” may mean
also” European society” and even “Global society”.
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b. Corporate Social Responsibility
That is the “original CSR”; i.e. responsibilities and obligations of the
companies towards the society beyond just to achieve as much profit
as possible.
c. Community’s Social Responsibility
That is the other extension of the CSR: communities also have social
responsibilities towards their members (downward responsibility) and
also towards the bigger society (upward responsibility).
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IV.

APPLIED METHODOLOGY FOR THE TOPIC
SELECTION

1. Targets for the assessment: teachers and pupils
Teaching materials to be elaborated are intended for the pupils of the upper elementary
schools (12-14 years of age) and also for secondary school students (15-18 years of
age) and also for their teachers. Therefore, when deciding about the topics and
modules to be elaborated, we should ask the teachers first but we should also provide
an opportunity for the pupils and students to express their opinion.
It was very important to determine the overlap between the opinion of the
students/pupils and their teachers. Basically, we have given priority to the opinion of
the teachers but still, if there were a big discrepancy between the two opinions, we
should consider other methods to decide and bring the two contradicting opinions into
harmony. It turned out, that according to the sample parallel probes, the opinion of the
teachers and pupils/students are in a good correlation with each other. (Re correlation
principles, see Appendix D)
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It is clearly seen: in the sample countries:in Hungary, Romania and the Czech
Republic, opinions of the students/pupils and their teachers overlap to a
considerable and acceptable level. That is, teachers’ opinions also cover the
opinion of their students/pupils, which means it is enough to analyse the opinion
of the teachers only.Our preliminary intention to rely on the opinion of the teachers
has been justified.
Opinions of the teachers and their pupils were analysed by minimum five anonyme
questionnaires per sample country: CZ, HU, RO. Both teachers and their pupils have
answered the questions. (Regarding the questionnaire, see Appendix C.) Ranking
based on the ranking scores are shown on the diagrams above.
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2. Assessment of topic importance: results of the matrix of preferences
Having proven that it is sufficient to rely on the opinion of the teachers, we started to
analyse the ranking of importance using matrix of preferences.(for matrix of
preferences, see Appendix B)
Use of matrix of preferences has been proven as not reliable enough. The following
problems occurred:
1. It was noticed that some students (but also some teachers too) – not really
understanding the technology of the matrix, filled it in at random, without too
much logic.
2. It was noticed that some answers were just copies of each other.
3. Those really striving to fill the matrix in thinking and logically, have made several
mistakes.
Because of the above problems, we can only say with some probability that the
two least important topics for the two age groups are as follows:
12-14 years of age:
•

Liberalism and illiberalism

•

Social citizens

15-18 years of age:
•

CSR

•

Intercultural skills

Those results were proven by the subsequent questionnaire results. (Re
questionnaires, see also Appendix C)
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V.

SUMMARY OF THE ASSESSMENT RESULTS

1. Evaluation results and comments
Even if with some obvious problems, our anonyme analysis has yielded the
necessary results:
1. The most important result is that there is a very good overlap between the
opinions of the partners and schools behind them. This result proves that
partners are in a position to elaborate materials equally suitable, valuable and
usable in all partner countries. (And, extrapolating that result, also elsewhere in
the EU). Partners felt that when forming the SOCIRES project first; the
assessment of the present situation in the partner countries has yielded that
result second, and the results of the importance analysis have reinforced that
assumption.
2. Partners' opinions are in good accordance with the importance of this or that
topic; namely, the topics to be dropped were chosen practically with the
consensus of all partners.
3. It was also proven that the opinions of the students/pupils and their teachers
show a good correlation. That is, teachers and their students are „on the same
wavelength”. It also reinforces the usability and value of the teaching materials
to be elaborated.
4. Questionnaires asked the teachers and students/pupils also about their
familiarity with the given topic or module. Results could have been important
and influencing the choice if there would be a series of „absolute not familiar”
or „totally familiar” answers. The average answers again show a good overlap
between the project countries and both teachers and their students/pupils
indicated enough to have good familiarity with the proposed topics. It means
that we do not have to calculate zero knowledge regarding any of the topics
and modules. The country results regarding familiarity will serve as a guide for
elaborating the given topic and especially the national summary version.
5. Partners considered also the following issue: topics to be dropped are
determined practically with unainmous decision. However, in the dropped
topics, there were some modules that collected considerably higher score than
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some modules in the remaining topics. After discussion, partners have
decided to make the following changes in the topic/modules structure:
6. For 12-14 years age bracket:
a. Module „Interact respectfully and effectively” was replaced by the
module „division of power”;
b. Module „Needs and interests” was replaced by „Emphaty, flexibility and
adaptability”.
7. For 15-18 years age bracket:
a. Module „Global-mindedness, global citizens” was replaced by „Fighting
racism, intolerance and xenophobia”.
All other topic/module compositions remained unchanged. (Regarding all evaluation
results, see electronic version on the CD attached)
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2. List of topics and modules to be elaborated
FOR UPPER ELEMENTARY SCHOOLS, 12-14 YEARS OF AGE
1. Digital Era characteristics
a. Digital technology
b. Information and communication in the Digital Era
c. Parents and kids in the Digital Era
2. Social responsibilities and rights in the Digital Era
a. Obligations, responsibilities and rights
b. Balance of rights and responsibilities in the Digital Era
c. Priority of rights and obligations in the Digital Era
3. Society, cohesion and solidarity in the Digital Era
a. Social cohesion in the Digital Era
b. Social solidarity in the Digital Era
c. Diversity and tolerance in the Digital Era
4. Co-existence of the citizens in the Digital Era
a. Cooperation and teamwork in the Digital Era
b. Division of power in the Digital Era
c. Defending rights, interests, limits and needs in the Digital Era
5. Mass media and public opinion in the Digital Era
a. Mass media and its influence in the Digital Era
b. Media literacy
c. Virtual society, alternative reality in the Digital Era
6. Healthy digital society
a. Characteristics of a society
b. Moral and ethics in the Digital Era
c. Development of the Digital Society
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7. Social responsibility for the future
a. Sustainable development of a society
b. Protection of the environment in the Digital Era
c. Fighting climate change
8. Personal social development in the Digital Era
a. Self-knowledge and social skills in the Digital Era
b. Empathy, flexibility and adaptability in the Digital Era
c. The difference between motivation and manipulation in the Digital Era

FOR SECONDARY SCHOOLS, 15 – 18 YEARS OF AGE
1. Information Society
a. Characteristics and structure of the society
b. The Digital Era
c. Fragmentation of the society in the Digital Era
2. From knowledge to competence
a. Knowledge and competence
b. Knowledge in the Digital Era
c. Digital competence
3. Critical thinking and understanding in the Digital Era
a. Media literacy; facts and opinion. Freedom of speech
b. Critical understanding the self
c. Critical understanding the world
4. Decision making and problem solving in the Digital Era
a. Decision making, problem solving
b. Ability to manage and resolve conflicts in the Digital Era
c. Problem solving as driver for development
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5. Emotional intelligence in the Digital Era
a. Emotional intelligence
b. Personal and electronic communication
c. Motivation and manipulation in the Digital Era
6. Knowledge and understanding global issues
a. The world earlier and now
b. Globalised digital society
c. Fighting racism, intolerance and xenophobia
7. Valuing and fighting for human dignity and rights in the Digital Era
a. Respect of diversity; tolerance
b. Personal values, group values, national values
c. European and global values
8. Democracy, justice, fairness and equality; the rule of law in the Digital
Era
a. Democracy; checks and balances in the Digital Era
b. Fairness and equality in the Digital Era
c. Rule of law in the Digital Era
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V.

METHODOLOGY CONSIDERATIONS

1. General methodology to be applied
As an international survey has shown, a considerable part of teaching is still done by
frontal teaching in our partner countries. Results show that electronic tools are used
wider and wider. Further, non-standard teaching methods are also used more and
more.
By those results, the teaching materials must meet all the three characteristics:
•

they must be usable in frontal teaching;

•

there must be an electronic version for the teaching materials;

•

methodology to be elaborated must support the teachers in choosing nonstandard, innovative teaching tools too.

Written materials (topics and modules to be elaborated) must be suitable for frontal
teaching. For that, a textbook is to be elaborated for the two age group students. Since
elaborated materials will be new for the teachers too, teachers support materials (TSM)
will have to be also elaborated.
Textbook modules are to be elaborated to be teachable in one class (45’). Further, in
order not to overload the students with reading tasks, reading materials for one module
should not be longer than three A4-pages. (Diagrams, drawings, photos are
additional.)
Each module should contain five control questions. Students must be able to answer
the questions just based on the content of the modules. Control questions may form
part of the smartphone materials for the same module.
Individual reading materials may also be attached to the modules. (It is not obligatory,
just an option.) Individual reading materials should not be longer than one A4 page.
Such materials may be taken and copied from other sources and if so, it must contain
source definition. Otherwise, written materials must be 95% original; inserts from other
sources – apart from trivial definitions – are not allowed.
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Electronic version of the teaching materials are basically ppt-slides of the written
materials. Since slides will be in English only, written texts should possibly be avoided.
Other electronic presentation tools like „Prezi” may also be used if they serve the
teaching process more effectively. Also, inserts from YouTube also may be used. Since
in the latter two cases, an internet connection must be secured, we cannot be sure that
all such materials will surely be used in smaller, remote schools.
Animation may also be used in the electronic version. If so, authors must seek the
simplest methods for preparing animated parts.
Non-standard, innovative teaching methods and suggestions will be described in
the following part of the present Concept.
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2. Non-standard methodology considerations and suggestions
Non-standard, innovative methodology tools are being used more and more in the
teaching practice in the partner countries. (see II.1. above.) Their main aim is to ease
the fully active (teachers) – fully passive (students) roles in the frontal teaching. Any
method increasing the active role of the pupils in the teaching/learning process
should be encouraged and supported.
Involvement of students in the teaching/learning may fall into two categories:
•

individual activity like small lectures, individual learning and subsequent
presentations, individual elaboration of some chosen topics, etc.

•

group work, when activity of the pupils are combined with team forming and
effective team work like group discussions and subsequent reporting about the
discussion results, role plays, group elaboration and preparation for debates
amongst the group speakers, et.

Basically, the team work seems more valuable, since here not only the topic itself is
elaborated but team building and teamwork are also practiced. However, it must be
considered that the group work takes much more time than the individual solutions
and therefore, work on one module may take two or even three classes instead of the
originally planned. It is possible of course but teachers must consider that aspect
beforehand. (It is especially so because if using such methodology, teachers should
evaluate not only the results of the module elaboration but also the methods,
characteristics and effectivity of the group work in itself too.)
The following non-standard methodologies are suggested to use:
•

individual learning and subsequent reporting to the class;

•

individual elaboration of some themes closely related to the given module and
compilation of a subsequent essay writing;

•

small lectures about module subthemes to the class (similar to the first method);

•

individual preparation and subsequent debate about a given subtheme in the
given module. Teachers should clearly define the positions of the debaters and
should help them prepare for the debate. (That is, this methodology also cannot
be squeezed into one class of 45’.)
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•

group discussions and subsequent reporting about the discussion results to the
class.

•

any other methodologies based on the given class interests, experience and
characteristics. Those methods must be elaborated by the given teacher about
the given module.

•

group evaluation and elaboration of the given subtheme so that speakers may
report about the results. Reports may turn into debates – between the two
speakers but also between the two (or more) groups.

Non-standard, innovative methodologies listed above are usually more effective in
teaching the given module. However, teachers must consider that when choosing this
or that non-standard method, they must teach the pupils/students the characteristics
of the chosen methodology. (Essay writing, summarising and reporting, evaluation,
debating, etc.)
Non-standard, innovative methods used in the partner countries are described above
in II.1.
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3. Class plan considerations and contents
Like the given methodology chosen by the teachers, the concrete class plan is also to
be elaborated by the teacher. Therefore, class plan structure and contents are merely
suggestions; it is the teacher who should make the class plan concretely fit to the given
class and given module. Class plans strongly depend on the methodology chosen and
also on the given class and its characteristics.
Sample class plans suggested by us look like the following:
Lesson plan (proposal)
(Contents of the lesson plan proposed below are not relevant; they serve just as an
illustration)
PART I

Level/Grade:

6 – 8 (Age group 12-14)

Title:

INFORMATION SOCIETY, ELECTRONICS AND THE GENERATION OF
GRANDPARENTS

Time:

45 min

Learning

By the end of the lesson students will be able to :

objectives:

Materials

•

realize what information society is;

•

realize what generations are

•

understand the concept and importance of three ‘waves’;

Textbook, Powerpoint presentation, smart-board, projector, flipchart

needed:
Preparation &

Teacher will have previously read the Textbook and watched the

Prerequisites:

electronic version (PPT). Small notes for the textbook and electronic
version in the TSM will also be very useful.

Subject

History

concentration

IT (Information Technology)
Physics
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PART II: Description of the lesson

Activity one: Warm up
Procedure:
Teacher greets the class and inquiries about the Ss’ mood;
To prepare the students for topics, teacher asks the questions below and gets their opinions:
•

What historical eras do you know?

•

When were they?

•

What were their characteristics?

Teacher makes sure that students understand what historical eras mean.
Interaction: T-Ss, Ss –T, Ss-Ss
Time to be allocated: 8 min.

Activity two: Presentation the Three ‘Waves’
Procedure:
In order for the students to fully understand what the Three ‘Waves’ are, the teacher will
present and explain them. He/She speaks about their characteristics.
Interaction: T-Ss, Ss –T
Time to be allocated: 15 min.

Activity three: Concept of information society
Procedure:
Students may work in individual forms of work based on their textbooks.
Teacher will summarise.
Interaction: T-Ss,
Time to be allocated is 3 min.

Activity four: Concept of generations
Procedure:
Students can speak about their family members: brothers and sisters; parents and
grandparents.
Interaction: T-Ss, Ss-Ss;
Time to be allocated: 10 min.

72

Activity five: Summary of the module, discussion of a possible homework
Procedure:
Teacher summarizes the main points of the module. Upon the decision of the teacher, he/she
may assign students homework.
Interaction: T-Ss
Time to be allocated: 8 min.
Evaluation of class working
Time to be allocated: 1 min.
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VI.

MEDIA CONSIDERATIONS
1. Written medium

Written medium materials are the classical method of teaching. They consist of two
parts:
•

TEXTBOOKS prepared for the pupils/students. They contain printed materials
to be read and learned by the pupils. Textbooks contain eight topics for both
age groups in themselves containing three modules. One module is considered
to be taught in one 45-minute class. Depending on the methodology chosen,
teachers may decide to devote more time (more classes) to one module. In
order not to overload pupils/students with reading/learning tasks, one written
module cannot be longer than three A4-pages (diagrams, photos, drawings are
plus.) Each reading material must contain control questions, answerable just
from the content of the given written module. Individual reading materials may
be added, but it should be considered as voluntary reading, not obligatory.
(Individual reading materials also may end with control questions.) Individual
reading materials may be copied ones too with properly given source
identification. Textbooks must be minimum 95% original material prepared by
the partners; copy-paste is allowed for definitions only. (Giving proper
reference.)

•

TEACHERS’ SUPPORT MATERIALS (TSM). Materials serve for the teachers
to understand the given module deeper; they contain additional explanations
and other materials. Volume of one module in the TSM is not limited. (For
additional info re TSM, see VIII.)

It is very important to note that all topics elaborated for both age groups are semiindependent: it is up to the teacher to choose which topic to teach; topics are not built
on each other. Regarding the modules, the connection of them to the given topic is
stronger: even if they are also semi-independent, the three modules form three
important aspects of the given topic. I.e., even if it is not obligatory, having chosen a
given topic, all the three of its modules should be taught.
Summary of the written materials will be elaborated on each national language of the
partners.
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2. Electronic medium
The contents of the electronic medium strictly follows the written materials, albeit it is
not excluded to include additional electronic information, if it makes the teaching
process more effective.
Basically, the electronic version of the teaching materials consists of ppt slides for the
teachers to present them and use as support materials for his/her teaching. In order
for the teachers to be able to be better prepared for the given class, all slides are shown
in the TSM so that the teacher may add some individual notes for each slide. Upon the
decision of the partner elaborating the given topic, other electronic means are also
usable, if they make the teaching methodology more effective.
Teachers may decide to use non-standard, innovative methods for teaching too. In
such a case, the given teacher must prepare the electronic support materials for the
given module. It may be a combination of materials elaborated by us plus the individual,
additive electronic materials needed for the concrete methodology.
Electronic media may rely on the usual tools (computer, projector) but other means
(most notably Internet; YouTube) may also be used.
As the topics of the materials for both age groups are semi-independent, so are the
electronic slides for the given module. Upon the decision of the teacher, some slides
may be skipped or replaced by other ones, more suitable for the effectiveness of the
teaching process.
Electronic version remains in the core language (English) only and, therefore, a
minimum amount of written text should be on the slides.
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3. Smartphone medium
Using smartphone medium in a teaching process is rather a novelty in the partner
countries and elsewhere in Europe. It is in clear contradiction with the well-known fact
that kids use their smartphones extensively, for long hours per day. In several
countries, use of smartphones in class is even forbidden. We think forbidding yields
negative results; we should not try to oppress the unoppressable but rather make use
of that clear tendency of smartphone use. Of course, we must consider all the specifics
of that indispensable tool.
First of all: albeit no statistics are still available, we are not far from the truth supposing
that all kids have a smartphone. There are more than 1.5 billion (!!) mobile phones sold
each year and most of them are smart phones. Bearing in mind the present tendencies
regarding the use of mobile internet, Facebook and other community media, e-mails,
sms etc., we may be sure about the access of the kids to that tool.
Obviously, the first specific characteristic of the medium is that it is „private”, i.e. a
mobile phone is used by one person at a time. Therefore, when elaborating the
smartphone version for the project materials, we must consider that „private use”.
Second characteristic is that smartphones may be used everywhere; on the bus to the
school and back, in cars (not while driving!!!!), on the metro, at home, in the bed, etc.
I.e., seemingly „lost pieces of time” can be put to use.
Third characteristic is that smartphones are not for reading long texts. (Albeit they can
provide that option too.) Therefore, materials should be modular, easy and short to
read and if needed, short to answer. Kids are accustomed to mobile phones for fast
exchange of ideas and talks, to chat, to fast exchange of sms. That fact must be also
considered due to the previous characteristics: „lost pieces of time” are usually short
and not for long reading.
It is also obvious that elaboration of mobile phone apps go much beyond the scope of
the present project. Therefore, we should use existing apps for our purposes.
In spite of the fact that use of mobile phones are „persona non grata” in most of the
schools and is even forbidden in a great number of them, there are attempts that try to
make use of that medium in the teaching projects. As it is analysed and compared in
the Appendix F, partners have decided to use Socrative as a tool for the smartphone
media of our teaching materials.
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For that, we use:
•

multiple choice questions;

•

yes-or-no questions;

•

true-or-not statements;

•

questions demanding short answers

As follows:
Multiple choice questions
For each module, ten questions are elaborated and three different answers are
proposed, from which only one is correct. Questions must be answerable just on the
module contents described in the textbook. Students must indicate their choice. „Do
not know” is not amongst the choices. Evaluation of the answers goes automatically.
Yes-or-no questions
Five sentences are given which can be false or true. Students must indicate in their
opinion, which option is OK. One option must be chosen. Evaluation of the answers
goes automatically.
True –or-not statements
Five short statements are given for each module. Students must decide which option
is suitable. Evaluation of the answers goes automatically.
Questions demanding short answers
Those are basically five open (not finished) sentences and the students must write the
end of the sentence so that the sentence is true. There may also be short questions
too, but it is important that the writing process is very short. Due to the high number of
possible good answers, evaluation of them is done by the teacher.
Using those four tools in Socrative, knowledge and understanding each module is
controlled by 25 questions (sentences). Having answered all 25 tasks correctly, the
student proves his/her thorough understanding of the given issue. All in all, the whole
material is divided into 8 x 3 x 25 = 600 controls which is more than enough for the
teachers to fully know and judge the knowledge level of the given student.
Solutions of the smartphone control are given in the TSM.
Smartphone medium tasks must appear also in the summaries on national languages.
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VII.

TEACHERS’ SUPPORT MATERIALS CONSIDERATIONS

As the assessment and questionnaire results show, the topics and modules of
SOCIRES are relatively unknown for the teachers too. (Teachers also show some
degree of familiarity with the modules, but the new materials will mostly not be known
for them.) Therefore, support materials must be elaborated for the teachers so that
they understand the given module better and deeper.
1. Teachers’ Support Materials (TSM) follow the topic/modules composition and
sequence in the Textbook.
2. A separate TSM is to be elaborated for both age groups.
3. Volume of support materials for the modules is not limited.
4. TSM must contain written support materials for the Textbooks. Written
materials may contain copied texts too, with proper source documentation;
5. If the author of the given set of modules decides so, TSM may contain
answers for the control questions in the Textbook and/or homework solutions;
6. TSM must contain all ppt slides for all modules so that teachers can make
personal notes to them;
7. TSM must contain all smartphone questions with a clear indication of the right
answers. It also must contain necessary comments and support for the
smartphone version of the teaching materials;
8. TSM must contain instructions relative to the multi-round strategic game;
9. TSM must contain sample class plans for each module; possibly indicating
specifics of suggested innovative, non-standard teaching methods;
10. TSM must contain a list of recommended literature for the given module.
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VIII.

OTHER CONSIDERATIONS
1. National summary versions

The core teaching materials are to be elaborated in English. However, in order to help
teachers to teach the elaborated materials, partners prepare a supplement to it in their
national languages. Supplements are not simple translations and are much shorter
than the core material. The main role of the national versions are to support teachers
and kids in learning the project topic. Therefore,
1. National supplement versions may contain specific parts characteristic and
necessary for the teaching of the given module on the given language that are
not in the core materials;
2. Upon the decision of the given partner, diagrams, drawings, photos may also
be changed or replaced by those that support more the teaching of the national
language.
3. Supplement may refer to diagrams, drawings and any other parts in the core,
English version without copying them into the supplement;
4. Control questions should occur also in the national versions;
5. Electronic version of the teaching materials remains in English only;
6. Smartphone materials should be translated into the national languages;
7. National supplements (preparation and printing) are the responsibility of the
given partners. In Italy and Slovakia (where there are two partners) partners
agree between themselves about the internal division of labour and costs
occurring in connection with it.
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APPENDIX A
List of topics and/or modules proposed by the partners for the contents of
social/civic competence in the project SOCIRES
Having searched the corresponding literature and having consulted with other
teachers, pupils and organisations, partners independently proposed to consider the
following topics/modules for the elaboration in the project: (repeated, overlapping
proposals are mentioned only once. The list contains proposals for both age groups):
•

Ability to relate well to others

•

Ability to cooperate and work in teams

•

Ability to resolve and manage conflicts

•

Ability to defend and assert rights, interests, limits and needs

•

Knowledge and understanding global issues

•

Ability to interact respectfully, appropriately and effectively

•

Global-mindedness; global citizenship

•

Cooperation skills

•

Civic-mindedness

•

Critical understanding the world

•

Communication and collaboration

•

Communication and meta-communication

•

Empathy

•

Responsibility

•

Flexibility

•

Adaptability

•

Skills to listen and observe

•

Motivation

•

Motivation vs manipulation

•

Valuing human dignity and human rights

•

Tolerance

•

Critical understanding the self

•

Critical understanding the event in the closer or wider society
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•

Acceptability

•

Social adaptability

•

Participation and involvement

•

Media literacy; facts vs opinion

•

Respect for diversity

•

From knowledge to competence

•

Ability to form and conduct life plans

•

European values

•

Personal values, group values, national values

•

Critical thinking, decision making and problem solving

•

Intercultural skills

•

Teamwork

•

Intercultural understanding

•

Senses to cultural diversity

•

Lifelong learning

•

Emotional abilities

•

Emotional competence, emotional intelligence

•

Digital technology

•

Characteristics of the Digital Era

•

Information and communication

•

Information society

•

Parents and kids in the Digital Era

•

Virtual society, alternative reality

•

Social responsibility for the future

•

Moral and ethics

•

Development of the Digital society

•

Fragmentation of the society

•

Digital competence

•

Communication skills

•

Corporate Social Responsibility (CSR)

•

Citizens’ social responsibility

•

Community’s social responsibility
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•

Fairness and equality

•

Rule of law

•

Democracy and dictatorship in the Digital era

•

Mass media and public opinion in Digital era

•

Balance or rights and responsibilities

•

The priority between rights and responsibilities

•

Sustainable development

•

Protection of environment

•

Fighting climate change

•

Fake news and basic skills of source evaluation

•

Democracy and post-democracy through Internet

•

Cooperative learning on the Internet

•

Real risk in the virtual context

•

Solidarity and empathy through Internet

•

Ethical attitude in real and in virtual life

•

Media literacy

•

Civic competence vs social competence

•

Competence vs knowledge

•

Characteristics of the Digital Era

•

Z-generation vs X-generation

•

Motivation in the Digital Era

•

Classical social responsibility in the Digital Era (DE)

•

Classical civic obligations in the DE

•

Solidarity in DE

•

Social cohesion in DE

•

Democracy and dictatorship in DE

•

Liberalism vs illiberalism

•

Communication pitfalls in DE

•

Mass information – mass communication in DE

•

Social structures earlier and in the DE

•

Information society

•

Evolution and revolution in DE
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•

Majority vs minority in DE

•

Classical voting – electronic voting

•

Society characteristics in DE

•

Digital rights and responsibilities

•

Division of power in DE

•

Checks and balances in DE

•

Open society

•

Classical civic moral vs digital civic moral

•

Structure of the society earlier and now

•

Nationalism and supra-nationalism in DE

•

Real society – virtual society

•

Reality vs alternative reality

•

Characteristics of a healthy society

•

New information and communication technologies

•

Digital natives and social life

•

Classical citizenship vs digital citizenship

•

Forms of government

•

The rule of law

•

Liberty vs responsibility

•

Self-knowledge and digital skills

•

Planning, timing and teamworking

•

Emotional, social and professional development

•

Freedom of speech vs manipulation

•

Democratic principles and institutions – earlier and now

•

Man as a social being

•

Europe and children’s rights

•

Active citizenship in the digital world

•

Intercultural society

•

Identity and diversity

•

Individual freedom

•

Saving, spending or investing..?

•

Budget planning
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•

Social enterprise and digital channels

•

The globalised digital society

•

Digital competence vs social competence in DE

•

Virtual reality and media literacy

•

Fragmentation of the society

•

Social skills and active citizenship

•

Uniqueness, dignity and tolerance

•

Cultural pluralism

•

Digital competence as a human right

•

Self-knowledge

•

Freedom of expression

•

Conflicts and conflict resolution

•

Conflicts as drivers for development

•

Environmental sustainability

•

Early school leaving

•

Volunteering

•

Racism

•

Creativity

•

Civic society and civic participation

•

Employment and innovation

•

Digital technologies for learning

•

Cyber security

•

Electronic bullying

•

Digital competence vs education improvement

•

Digital economy, digital society

•

Physical and psychological well-being in DE

•

Critical thinking and children’s rights

•

political pluralism and manipulation in DE

•

Man and society in DE

•

Information society and the new social and civic needs

•

Public life in DE

•

Speech in public in DE
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Altogether, 151 topic/module proposals.
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APPENDIX B
Matrix of preferences
It happens very often that a person must choose between two options. The person
compares the given items and weighs them against the given criteria. If there is a big
difference between the two choices, the decision is not difficult and if we repeat the
decision, we always arrive at the same result. If the two options are similar, the choice
is different; we must repeat the decision several times and the statistics show the
difference. (E.g., „seven times out of ten we prefer option A.”)
The situation is even more complicated if there are several options and we must set a
sequence of priority amongst them. The more options we have, the more probable
that we cannot make it properly; there will be contradictions in our decision. Our brains
try to make pairs out of the options and decide between two. But if we have „n” options,
we have n x (n-1) pairs and if the options are comparable (i.e., the decision is not
evident) we are sure to make mistakes.
The simplest mistake is that we decide that „A” is more important than „B” but some
minutes later, having forgotten what we had said earlier, we say „B” is more important
than „A”. If there are more options, more complex mistakes may occur: we say „A” is
more important than „B”; „B” is more important than „C” and „C” is more important than
„A”. (Mathematically, A>B>C>A; which is impossible.)
That „compare all options to all other options” process is modeled by a matrix of
preferences. It is a simple quadrant with „n” rows and „n” columns, if we have „n”
options. Now, we start comparing all options to all options (to compare „n” to „n” is a
nuisance, of course) and if the „row option” is more important than the „column option”,
we put „1” into the corresponding field. On the contrary, we put „0”. So we fulfil all the
fields in the quadrat (called matrix of preferences)
A 4 x 4 matrix of preferences looks like it:

1
1

2

3

4
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2

3

4

Now, if we fill the fields with „more important=1” and „less important =0”, a sample
matrix may look like the following:

1

2

1

2

1

1

1

0

4
1

0

3

4

3

0

1

0

1

0

0

Now, we may judge about our decisions:
1. „1” is more important than all the others; there are only „1” in the row No. 1;
2. Looking at row „2”, we see that the first field is consequent: if we said earlier
that ’1’ is more important than „2”, there must be „0” in the first row indicating
that „the column is more important”. „2” is more important than „3” but less than
„4”.
3. In the row „3” we discover a mistake: if „1” is more important than „3”, score 1
cannot be in the first field. Decision against „2” is consequent and we think „3”
is more important than „4”.
4. The first field in the row”4” is consequent; there is no mistake in the second
either. The third is also consequent.
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That is: the first, simplest control of our consequence is that the sum of
diagonally opposite fields must be 1: it cannot be 2 or 0.
The evaluation is very simple: we simply add up the scores in the rows:

1

2

1

2

1

1

1

0

0

1

4
1

0

3

4

3

1

0

3

1

1

0

2

1

Without going into mathematics, if we were consequent, there would be one score= n1; one = n-2 and ……. one=0. There cannot be equal scores for different rows; if there
is/are, it is a clear sign of our mistake we made in the option evaluation process. So,
since there are two rows with a score =1, it is a clear sign of a mistake we made.
Theoretically, the matrix of preferences shows clearly the sequence of importance: the
higher the final summary score for the given row, the more important it is. Since there
are high chances to make mistakes with a greater number of options, the final
evaluation usually is as follows:
1. The first 25% of the options (issues) are probably the most important;
2. The last 25% of the options are probably the least important.
That is, „1” is probably the most important; and either „2” or „4” is the least important.
Since we use a matrix of preference for determining the „weakest” two proposed topics
(i.e., we want to determine which two topics to drop from the selected ten), we look for
the „least important” topics only and the sequence of importance of the remaining eight
is not relevant.
According to the statistics rules, the more matrices of priorities are filled in, the higher
is the reliability of the summarised answers. Also, the more different groups provide
their opinions, the higher the reliability of the summarised answers is. Since eight totally
different partners provide the anonyme answers from six different countries and the
cumulative number of filled in matrices comes close to fifty, the results – at least for
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determining the topics to be dropped (i.e., the „least important” topics)- may be
regarded objective and well-based.
The question to be answered while determining the importance of this or that topic
was: „In your opinion, which of the offered two topics is more important to be
taught in the schools?” The same question was put for the topic composition for the
upper elementary and also for the secondary schools.
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APPENDIX C
Questionnaires
Anonyme questionnaires are very often used to determine „public opinion”.
Questionnaires sometimes ask to describe opinion or proposal, but the most effective
are those that offer multiple choice questions and the given person must only indicate
what answer from the proposed ones he/she agrees with.
It is a usual habit of a human being „to tend to the centre”, i.e., avoid extreme positive
or extreme negative answers. That is why questionnaires usually offer even numbers
of answer choices – in such a case, there is simply no ’centre answer”.
There is another tendency too: persons tend to be rather positive than negative and,
therefore, mark the positive answers more often. That is, the ’real public opinion’ is
always a bit more negative than the result of the questionnaire answers. (In special
cases, this tendency may be opposite: answers tend to be more negative than their
real opinion.) In both cases, evaluators must count with the effect of „expected attitude”
rather than simply accepting the face value of the summarised answers.
To determine the eight topics to elaborate (i.e., the two topics to drop), partners
developed and used the following questionnaire:
UPPER ELEMENTARY SCHOOL (12 - 14) QUESTIONNAIRE
1. The Digital Era
a) Digital technology
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

teach
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very important

it is a must to

Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Information and communication characteristics
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully

familiar
Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

c) Parents and kids: the X and the Z-generation
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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2. Social responsibilities and rights in Digital Era
a) Obligations, responsibilities and rights
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) The balance of rights and responsibilities
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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c) The priority of rights and responsibilities
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

3. Society, cohesion and solidarity in the Digital Era
a) Cohesion
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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b) Solidarity
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

c) Diversity and tolerance
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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4. Social citizens

a) Empathy, flexibility and adaptability
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Accountability
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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c) Participation and involvment
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

5. Co-existence of the citizens in Digital Era
a) Cooperation and team-work
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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b) Ability to interact respectfully, appropriately and effectively
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

c) Ability to defend and assert rights, interests, limits and needs
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

6. Mass media and public opinion in Digital Era
a) Mass media characteristics and influence
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
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x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Media literacy
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Virtual society, alternative reality
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

teach
Do you have a proposal for an alternative?
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very important

it is a must to

yes:………………………………………………………………………………………………………
……..no

7. Healthy digital society
a) Society characteristics
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Moral and ethics
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Development of the digital society
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar
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well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

8. Social responsibility for the future
a) Sustainable development
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Protection of the environment
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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c) Fighting climate change
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

9. Personal social development
a) Self-knowledge and social skills
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Understanding needs and interests
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
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not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Differentiate between motivation and manipulation
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

10. Liberalism and illiberalism in Digital Era
a) Liberalism and illiberalism
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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b) Checks and balances
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

c) Division of power
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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SECONDARY SCHOOL (15-18) QUESTIONNAIRE
1. The Information Society
a) Characteristics and structure of the society
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
b) The Digital Era
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) The fragmentation of the society
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
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not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

2. From knowledge to competence in the Digital Era
a) Knowledge and competence
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
b) Knowledge in the Digital Era
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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c) Digital competence
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

3. Critical thinking and understanding in Digital Era
a) Media literacy; facts vs opinion. The freedom of speech
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
b) Critical understanding of self
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
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not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Critical understanding the world
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

4. Decision making and problem solving in Digital Era
a) Decision making, problem solving
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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b) Ability to resolve and manage conflicts
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Problem solving as the driver for development
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

5. Emotional intelligence in the Digital Era
a) Emotional intelligence
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
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not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
b) Personal and electronic communication in Digital Era
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Motivation and manipulation
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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6. Knowledge and understanding of global issues in Digital Era
a) The world earlier and now
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Globalised digital society
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Global-mindedness, global citizenship
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
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not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

7. Valuing human dignity and human rights in Digital Era
a) Respect of diversity; tolerance
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

b) Personal, group, national values
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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c) European and global values
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

8. Intercultural skills in Digital Era
a) Cultural diversity earlier and now
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
b) Intercultural understanding
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
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not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Fighting racism, intolerance and xenophobia
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

9. Valuing democracy, justice, fairness, equality and the rule of law in Digital Era
a) Democracy and the checks and balances in the Digital Era
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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b) Fairness and equality
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Rule of law
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no

10. CSR in Digital Era
a) Citizens’ Social Responsibility
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
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x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
b) Corporate Social Responsibility
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
c) Community’s Social Responsibility
To what extent are you familiar with the given issue?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not familiar

a bit familiar

fairly familiar

familiar

well familiar

fully familiar

Is the given issue important to teach for students in the 15-18 years age bracket?
x--------------------x--------------------x--------------------x--------------------x--------------------x
not important

a bit important

fairly important important

very important

it is a must to

teach
Do you have a proposal for an alternative?
yes:………………………………………………………………………………………………………
……..no
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Evaluation of the questionnaire was done as follows:
1. to each answer, a score point was assigned:
a. not important, not familiar

0 points

b. a bit important, a bit familiar

1 point

c. fairly familiar, fairly important

2 points

d. familiar, important

3 points

e. well familiar, very important

4 points

f. fully familiar, it is a must to teach

5 points

2. Having collected anonyme answers from each partner, an average score was
calculated for all modules.
3. Sum of the scores for the three modules in each topic yielded the summary
score of the given topic.
4. Grand sum (sum of the sums) of the given topic yielded the final score.
Sequence of the topics was determined by that final score. The last two topics
(having collected the lowest score) were proposed to drop from the list of topics
to be elaborated. (The sequence of the eight remaining topics was not
considered; they all will be elaborated anyhow.)
Remark
The questionnaire also asked the person filling it about his/her familiarity with the given
module. Answers were evaluated similarly; but that evaluation did not have any bearing
on the topic selection results: familiarity was asked to have information for the given
partner while elaborating the given topic and module as to what knowledge level to
expect. As it was expected, all selected topics and modules may count on some basic
knowledge both from the pupils and also from the teachers.
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APPENDIX D
Correlations
By definition in statistics, dependence or association is any statistical relationship,
whether causal or not, between two random variables. In the broadest sense,
correlation is any statistical association, though in common usage it most often refers
to how close two variables are to having a linear (or other, but functional)
relationship with each other. 1
Two variables can have the following relationship with each other:
1. Functional relationship.
It means that the two variables are tightly connected to each other and if one
variable is given, the other cannot be different from the value that is dictated by
the functional relationship. If, say, y=2x and x equals, say, to 3, y cannot be
other than 6. This is not a statistical but a functional, causal dependence and it
can be illustrated as follows:

y

x

1

https://en.wikipedia.org/wiki/Correlation_and_dependence
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We can assign any value to x, y will always be double as much, i.e. all points will lie on
the y = 2x line. This dependence is strictly casual and any time we repeat assigning
different values to x, y will strictly follow the value assigned by the equation. According
to the mathematical rule, y can be replaced by 2x (or 2x by y) in any equation, or more
generally, in any consideration where any of the values occur.
Correlational relationship.
If there is no strict (functional) relationship, the values of y still can be close enough to
the y=2x line. We say that statistically, y corresponds to 2x, even if it does not exactly
follow that equation. In such a case, the relationship between y and 2x is not strict, but
statistically, y is “situated” close enough to the y=2x line. That is, we “do not make too
many mistakes”, if we replace y with 2x or vice versa.

y

x
Correlation means there is no causal relationship between the two variables; and other
factors also influence the value of y. The closer the point are to the 2x-line, however,
the stronger the causal relationship and the weaker the influence of other factors.
There is simple mathematics allowing the calculation of the “correlation coefficient” –
i.e., the probability of the y=2x relationship. The distribution on the diagram shows a
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strong correlation, while on the diagram below the correlation is much weaker. The
weaker the correlation is, the bigger the mistake is we make when replacing y with 2x
or 2x with y. In another words, influence of other factors becomes stronger and
stronger, albeit the cause y=2x is still the strongest and is prevailing.
Correlational relationship is also known as statistical relationship, since the more points
we have, the more we can judge about the probability relationship between y and x.
(In functional relationships, that probability is evidently 100%. The “looser” (weaker)
the correlation is, the less that probability is. )
Here is a weaker correlation for y = 2x:

y

x
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Independence; or no relationship between y and x.
If we again measure x and y and draw the picture about their relationship and arrive
at the picture below, we may say “there is no relationship between y and x”; i.e.,
factors determining y and x are totally independent. (Or, more precisely, they
definitely do not follow the y = 2x relationship.)

y

x

120

Of course, as functional relationships may form any shape (i.e., any functional
equation), so the "correlation cloud” may have different shapes too. For example, “y
= 8-x” correlation may look like as follows:

y

y = 8-x

x

Or, for y = x2-2,

I.e., correlation may yield any shape close enough to a complex functional
relationship. Correlation mathematics (which is omitted here) allows to prove any form
and
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shape; and also the level of probability that a random point will be close enough to the
given functionality.
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APPENDIX E
Powerpoint vs other tools used in the presentations by the teachers
In 2017, partners made an international (CZ, RO, IT, SK, HU, TR) survey about the
use of ICT in teaching. At that time, Greek schools did not participate in the survey
yet, but some Turkish schools were involved. (Erasmus+HELP project). The survey
yielded the following results:
Survey questions and results:
“In your classroom work (i.e., in the direct teaching process) to what extent do
you use ICT?”
(red- use; white – does not use)
100%

The survey shows that 69% of the teachers use ICT in their direct (classroom)
teaching, while 39% still use the classical frontal methodology. Survey results
underline the importance of the electronic version in the project.

„If you make a presentation, to what extent do you use PowerPoint, Prezi or other
presentation software?” (PowerPoint – red; all other tools like Prezi – white)

124

100%

77% - PPT

“If you use a presentation prepared by others, to what extent is it PowerPoint,
or a Prezi or any other presentation software?”
(PowerPoint – red; all others like Prezi – white)
100%

81% - PPT
The last two diagrams clearly show that the overwhelming majority of the teachers use
PowerPoint in their classroom work. (77% if making, 81% if using ICT in classroom
teaching. It is the ratio of the red area vs the whole, 100%. Or, in another way of saying,
the ratio of using ppt vs using other tools is 77:23 and 81:19.)
(Number of participants are on the vertical axis. Anonyme surveys were made and
more that 50 teachers participated randomly from the schools in the participating
countries)
Based on the above survey results, partners use PowerPoint when making the electronic
version of the teaching materials in SOCIRES.
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APPENDIX F
Comparison of different smartphone apps available to be used in the project
SOCRATIVE
Socrative is a well-known and widely used app for teaching and can be used free of
charge. (Within certain limits, but those limits are wide enough to use it practically
freely.)Further, Socrative is available in a number of languages and that is why it is
used so widely.
The basics for the Socrative is simple: different kinds of questions are asked and users
must answer them either by choosing the right answer or by writing the expected (right)
answer.
Socrative is suitable both in the classrooms and individually; i.e. it can be used by the
students to control their own knowledge level. If used in the classroom, it provides
different tools for the teacher to check the level of understanding, the evaluation of the
classroom effectiveness and even the satisfaction level of the students with the
classroom work and work of their teacher.
Since the use of Socrative is not limited to the classroom work, it is easy to use it to
organise even international competitions or competition between schools, classes or
different teams of the same class.
KAHOOT
The app ’Kahoot’ can also be used in school teaching. The basic difference is that
Kahoot is more of a competition app, i.e. it can be used in classwork mostly. The basis
for Kahoot is similar to that of Socrative: there are multiple choice questions projected
in the classroom and students must choose the right answer. Here, speed is also
important and that is why it is good for organising competitions. However, Kahoot can
hardly be used as control of the knowledge level at home or individually; it is mostly for
the classroom use. Furthermore, Kahoot is much less widespread than Socrative and
is used mostly in English.
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There is an option for teachers when Kahoot can be used free of charge, but it is mostly
a paid and purchasable application.
From those two applications, Socrative seems to be much better and usable.
There are some national apps too; like the Hungarian Redmenta. The basic
methodology is questions and answers like in Socrative and Kahoot. It's clear
disadvantage is that it is available in Hungarian only and therefore, it is not usable in
our project. (Similar to Redmenta, there are other apps on other languages too, but the
really considerable and internationally usable apps are Socrative and Kahoot.
Socrative is more flexible and usable than Kahoot.
Some of the project partners have experience with working with Socrative and the
experience shows it is well usable and students enjoy working with it.
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